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This teacher packet provides you with tools for teaching 

your class subject through archaeology. Inside you will find 

vocabulary lists, 4 special lessons (each written by 

archaeologists who specialize in the subject matter), 15 

activity guides, and links to additional resources.  

The activities outlined within this packet have all been 

developed to meet specific TEKs requirements. You will find 

a list of the requirements met at the top of each activity 

guide. Just as archaeology is a multidisciplinary field, many 

of our activities are appropriate for teaching multiple 

subjects. The subjects covered by each activity can also be 

easily found at the top of each guide.  
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Whitney Lytle - Whitney Lytle is a Ph.D. candidate in anthropology with a focus 

on archaeology at UTSA. She brings to the Legacy program extensive experience in 

archaeological research, as well as designing and promoting public outreach programs.  

She loves to share her enthusiasm for preserving the past with both children and adults.  

Whitney coordinates Legacy’s public outreach projects with other community agencies, 

develops curricula for our school programs and summer camps, and is the primary 

contact for our “Clubs in Schools” project.  If you would like to start a club at your middle 

or high school, contact her via email at Whitney.Lytle@utsa.edu .  You can reach her by 

phone at 458-4462. 

 

Anne Vieyra - Anne Vieyra is a UTSA graduate, and has B.A.’s in both 

anthropology and history. A secondary social studies teacher, she brings to the Legacy 

program a special understanding of TEA curriculum requirements, the needs of 

teachers, and how UTSA can best serve our public and private school students.  Anne 

coordinates lab tours, in-school presentations, and develops curricula for both 

classroom use and our summer camps. Anne is a native Spanish speaker. 

  

 

 

  

 

 

 

Meet the 

Legacy Staff 
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Mission Statement: 
The Legacy Program will enrich the community through public education 

 In archaeology and cultural preservation to promote a collective responsibility  
for our diverse and shared past. 

 

What is the Legacy: Hands on the Past? 
 
Legacy: Hands on the Past is the outreach program of the Center for Archaeological 
Research (CAR).  CAR is a research unit of the Department of Anthropology, College of 
Liberal and Fine Arts, the University of Texas at San Antonio, and puts into direct action 
UTSA’s strong commitment to serving the public through community engagement. 
 
How long has it been serving schools and the general public? 
 
In 1993, CAR staff began conducting periodic informal tours of the laboratory research 
center on UTSA’s west campus. During the fall of 1994, CAR established the Legacy 
program to meet ever-increasing requests from teachers for tours fueld by the general 
public’s increasing interest in archaeology.  The tours served to promote the public’s 
understanding of archaeological research methods, encourage citizens to be mindful of 
protecting cultural resources, and to promote respect and understanding of diverse 
cultures. Since its founding, Legacy has continued to expand these opportunities for 
people of all ages through participation in community-wide events; however, its primary 
focus still lies with teachers and K-12 students. 

 
What resources are available to teachers and students through Legacy activities? 

Observing how archaeologists learn about the past through scientific research gives 
teachers and students a unique opportunity to understand the interdisciplinary nature of 
this science and how it connects science to history and other social studies, and also 
math, art, and language arts. All Legacy curriculae are designed to meet specific TEKS 
requirements, so they are easily integrated into the classroom.  All programs are 
provided by Legacy staff who are experienced archaeologists.  Please access 
www.car.utsa.edu for details. Legacy offers: 
 

 Field Trips to the Center for Archaeological Research at UTSA for 
public and private school groups, home-school and other youth groups. 
The tour takes approximately 2 hours and includes a introduction outlining 
how archaeologists conduct research, a mock excavation (weather 
permitting), a tour of the lab, and a lesson in throwing a spear using an 
atlatl. A picnic area is available on the UTSA/CAR grounds for lunch.    

http://www.car.utsa.edu/
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 Archaeology Clubs 
In a series of 3 school visits, Legacy staff assists teachers in creating a 
mock dig where students can do it all from developing their own cultures 
to the final excavation. 
  

 Presentations Conducted at Schools 
Legacy staff provides in-school auditorium and classroom presentations, 
booths at career days and science fairs. 
 

 Teacher Workshops  
Teacher workshops are designed to show teachers how to integrate the 
interdisciplinary nature of archaeology into the classroom by doing low-
cost hands-on activities with readily-available materials.  Continuing 
education credits are awarded. 
 

 Volunteer opportunities for adults and youth groups 
Legacy has conducted volunteer research days at Rancho de las Cabras, 
one of the key archaeological sites connected with the five San Antonio 
Missions through a cooperative agreement with the San Antonio Missions 
National Historical Park, a division of the National Park Service. 
 

 Summer Day Camps 
Each summer week-long day camps are held at CAR. Activities include 
crafts, fun indoor and outdoor activities which cover all aspects of a 
particular area of archaeological study.  Each year has a different theme, 
and past camps have focused on Egypt, underwater archaeology, Indian 
tribes of Texas, the Alamo, and Greek and Roman cultures. 

 
 
How is the program funded? 
 
The Legacy program is funded by the fees charged for the various activities.  For 
current fees, please visit the CAR webpage or call the number below.  The program 
sometimes receives grants to assist Title I schools by providing fee waivers up to 
established limits per school.  These waivers are awarded on a first-come, first-served 
basis.  Generous grants have been received from H-E-B and the San Antonio Area 
Foundation.  We are continuously searching for additional funding to expand these 
opportunities to additional schools. 
 
How do schools schedule activities? 
Contact the Legacy staff by email at carlegacy@utsa.edu or by telephone at 210-458-
4462. 

 
www.car.utsa.edu 

mailto:carlegacy@utsa.edu
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Because… 

You get to solve mysteries!  (What is this I found?  Who made it? Why is it here 

now?) 

You get to learn about the people who were here before you. (What did they 

eat?  How did they dress?  What was their climate like?  Did they live here all 

the time or move around?  What kind of houses did they build for their 

families?) 

You get to make maps! 

You get to touch something that no other human has touched for 1,000 or more 

years! 

You get to find cool stuff, but with archaeology, you also get to share it with 

other scientists! 

You get to be a part of saving our heritage so that future scientists can learn 

even more things about what you discovered! 

You  get to use very cool technology! 

You get to play in the dirt. (Enough said) 

You can travel to exotic places or work in your own home town! 

 

Why is 

Archaeology 

So Much Fun? 
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Archaeology in the Classroom 
 
Why should archaeology be included in school curricula? 

Archaeologists would like to 

 share what they have learned about people who lived in the past; 

 increase appreciation and respect for all cultures; 

 provide awareness of archaeological methods and issues; 

 promote stewardship of archaeological sites. 

 

 
How do teachers benefit? 

Teachers who include archeology in their curricula discover that it is 

 holistic and interdisciplinary; 

 conducive to small group and cooperative learning; 

 culturally aware and culturally sensitive; 

 a tool for studying human behavior and decision-making. 

 
 

How do students benefit? 
For students, archaeology in the classroom is 

 an adventure that provides rich opportunities in all disciplines; 

 a means of understanding our common heritage, who we are as 

human beings, and how we came to be the way we are today; 

 a mystery-laden experience that requires imagination, creativity, 

and logic;  

 a way to develop thoughtful, informed, and responsible behavior 

toward all cultural resources, which are non-renewable and non-
replaceable. 

 a way to introduce new and exciting career options  

 

 
 

 
Adapted from the Public Education Committee, Society for American Archaeology 



Archaeologists 
Do’s and Don’ts 

 

Do         Don’t 

     

 

 

 Obtain a permit 

before excavating 

 Excavate 

systematically 

 Bring artifacts 

back to a lab for 

further analysis 

 Use the scientific 

method 

 Get to work all 

over the world! 

 

 

 Dig for dinosaurs 

(that’s called a 

Paleontologist) 

 Put monetary 

value on artifacts 

 Get to keep any 

of the artifacts 

they find 

 Use a bullwhip… 

usually! 
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What is Anthropology? 
Anthropology is the study of human behavior. This 
exploration takes many forms called sub-disciplines. 
 
Archaeology is the study of ancient peoples through 
their artifacts using the technique of excavation and 
data analysis. 
 
Cultural Anthropology is the study of specific groups of 
people and geographic areas of the world and the 
cultural practices within those groups and regions. 
 
Physical Anthropology is the study of biological 
behavior, human evolution, and human adaptation to 
particular environments.  
 
Forensic anthropology (sometimes grouped with 
physical anthropology) is the study of human remains 
with emphasis on solving crimes. 
 
Benefits of Studying Anthropology 

 Increased analytical, critical thinking, and verbal 
skills 

 Wide variety of work situations and experience 

 Travel 

 Broad perspective on other cultures and 
appreciation for the human experience 

 Learning comfort in strange social situations 
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Career Paths 
 

 

Anthropologists are careful observers of humans and 
their behavior. Their unique training and perspective 
allows them to compete successfully for a wide variety 
of career options. 
 
Diversity – Anthropology is a career that embraces 
people of all kinds. It thrives on difference in people, 
ideas and methods. Anthropologists know the wisdom 
of listening to multiple opinions and linking work from 
people of different backgrounds. 
 
A wide range of options – Anthropology’s emphasis on 
breadth, diversity, and independence of thought means 
that students have many choices to pick from after 
graduation. 
 
Contract archaeology  
Laboratories 
Museums 
Research/teaching 
Non-profit institutions 
Research institutions 
Government agencies 
Development agencies 
Private corporations 
Police departments 
Public health 
Heritage conservation 
Ethnic/cultural studies 
 

 
Community studies 
Education 
Linguistics 
Ecology 
Cognitive Psychology 
Neural science 
Tourism 
Managerial 
Program design 
Editorial work 
Market research 
Zoos 
Nutritionist 
 

 



 

 

Vocabulary 
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Legacy: Hands on the Past Education 

Program  

Center for Archaeological Research 

University of Texas at San Antonio 

 

 

 

Vocabulary for Grades 1-3 

 

1. Anthropology – The study of people. 

 

2. Prehistoric Archaeology – The study of people before their 

written records. 

 

3. Historic Archaeology  - The study of time periods for which 

written documents and artifacts are available. 

 

4. Artifact – Any object that has been made or changed by a 

person, for example stone tools, jewelry or pottery. 

 

5. Ecofact – Plant and animal remains on an archaeological site, for 

example shells, and seedpods. 

 

6. Excavation – To remove dirt/earth from an archaeological site in 

a step-by-step manner to find artifacts. 

 

7. Experimental Archaeology – Experiments carried out by 

archaeologists to see how artifacts were made and used in the 

past. 

 

8. Flake – The small pieces of rock that are chipped away when a 

person is making a stone tool. 

 

9. Flint  - A type of rock that is used to make stone tools. 

 

10. Fossil – The remains of plants, animals and early human 

preserved in stone.  

 

11. Paleontology – The study of fossil animals and plants. 

 

 

 *This vocabulary was compiled to highlight several Elementary TEKS concepts. 



Archaeology  
Vocabulary Worksheet 

 
Match the word to its definition! 

 

1. The study of people. 

2. Any object that has been made or changed 

by a person, for example stone tools, jewelry or 

pottery. 

3. The study of fossil animals and plants. 

4. A type of rock that is used to make stone 

tools. 

5. The study of people before 
written records. 
 
6. Plant and animal remains on an 
archaeological site, for example shells, and 
seedpods. 
 
7. The study of time periods for which written 
documents and artifacts are available. 
 
8. To remove dirt/earth from an archaeological 
site in a step-by-step manner to find artifacts. 
 
9. The small pieces of rock that are chipped 
away when a person is making a stone tool. 
 
10. Experiments carried out by archaeologists to 
see how artifacts were made and used in the 
past. 
 
11. The remains of plants, animals and early 
human preserved in stone. 

 
 
A. Anthropology 
 
 
B. Prehistoric 
 Archaeology 
 
C. Historic 
 Archaeology 
 
D. Artifact 
 
 
E. Ecofact 
 
 
F. Excavation 
 
 
G. Experimental 
 Archaeology 
 
H. Flake 
 
 
I. Flint 
 
 
J. Fossil 
 
 
K. Paleontology 
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Legacy: Hands on the Past Education 

Program  

Center for Archaeological Research 

University of Texas at San Antonio 

 

 

Vocabulary for Grades 4-5 

 

 

Anthropology – The study of people. 

 

Archaeology – The study of the “material culture” or objects left by people in 

the past. 

 

Artifact – Any object that has been made by or changed by a person; for 

example stone tools, jewelry or pottery. 

 

Ecofact – Plant and animal remains on an archaeological site; for example  

shells and seedpods. 

 

Excavation – A procedure to remove soil/earth from an archaeological site in a 

step-by-step manner to recover artifacts. 

 

Experimental Archaeology – Experiments carried out by archaeologists to see 

how artifacts may have been made and how activities could have been 

performed in the past. 

 

Flint – A type of rock that is used to make stone tools. 

 

Historic Archeology – The study of time periods for which written documents 

and artifacts are available. 

 

Obsidian – The glassy stone produced by volcanoes, which has a very sharp 

edge. 

 

Paleontology – The study of fossil plants and animals. 

 

Potsherd (sherd)- A fragment of pottery. 

 

Prehistoric Archaeology – The study of people before written records. 

 

Environmental Archaeology – The study of animals and plants from 

archaeological sites in order to reconstruct past environments. 

 

Feature – Evidence of human activities, which cannot be removed. Hearths, post 

holes and rubbish pits are examples of features. 

 

Aboriginal people – The original native people of a country. 



Archaeology  

Vocabulary Worksheet  

 

Fill in the Blank: 

1. _______________ is the study of people. 

2. Any object that has been made by or changed by a person is called an ___________. 

3. Archaeology is the study of “________  ________” or objects left by people in the 

past. 

4. Environmental Archaeology is the study of __________ and __________ from 

archaeological sites in order to reconstruct past environments. 

5. Obsidian is the glassy stone produced by __________, which has a very sharp edge. 

6. Plant and animal remains on an archaeological site are called ____________. 

7. _________ is a type of rock that is used to make stone tools. 

8. The original native people of a country are called ___________. 

9. The study of _______ plants and animals is called Paleonotology. 

10. A fragment of pottery is a ___________. 

 

Short Answer: 

1. What is the difference between Prehistoric and Historic archaeology? 

 

2. Define Excavation: 

 

3. Give an example of a Feature: 

 

4. If an archaeologist tries to recreate a Native American bow and arrow, what kind of 

archaeology are they doing? 
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Legacy: Hands on the Past Education Program 
Center for Archaeological Research 

The University of Texas at San Antonio 

 

 

Vocabulary for Grades 6-8 

 

Aboriginal people – The original native people of a country. 

 

Absolute dating – Methods used to determine the exact date (in years) of an artifact or site. 

Ex: Carbon 14, dendrochronology  

 

Anthropology – The study of all aspects of humankind. 

 

Archaeobotany – The study of plant remains from archaeological sites. 

 

Archeozoology (faunal analysis) – The study of animal bones from archaeological sites. 

 

Artifact – Any object that has been made or modified by a human, for example stone tools, 

jewelry or pottery. 

 

Biface (hand axe) – A large flake of stone, which has been worked on both sides to produce a 

regular shape and sharp edge. 

 

Carbon 14 (C14) - A method of radioactive dating, which is used to date all organic 

material: wood, charcoal, bones, plants and shells. It can be used to calculate the dates of 

objects up to 50,000 years old. 

 

Datum – A clearly visible marker on an archaeological site, which is used as a fixed 

reference point for measuring the exact vertical and horizontal location of everything on the 

site. 

 

Dendrochronology (tree ring dating) – A method of absolute dating based on the annual 

growth rings of new wood on trees. 

 

Ecofact – Plant and animal remains on an archaeological site; for example shells and 

seedpods. 

 

Environmental Archaeology – The study of animals and plants from archaeological sites in 

order to reconstruct past environments. 

 

Excavation  - The removal of soil/earth from an archaeological site in a step-by-step manner 

in order to recover archaeological information. 

 

Experimental archaeology – Experiments carried out by archaeologists to see how objects 

may have been made and how activities could have been carried out in the past. 
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Feature – Evidence of human activities, which cannot be removed. Hearths, post holes and 

rubbish pits are examples of features. 

 

Flake – The small pieces of rock that are chipped away when a person is making a stone 

tool. 

 

Flint – A type of rock that breaks in a regular pattern, which makes it good for making 

stone tools. 

 

Fossil – The remains of plants, animals or early humans preserved in rock. 

 

Geomorphology – The study of how landscapes formed and developed. 

 

Hammerstone – A round stone used as a hammer to knock off flint or other stone when 

making stone artifacts. 

 

Hearth – A fireplace on an archaeological site. 

 

Historic archaeology – The study of time periods for which written documents and artifacts 

are available. 

 

Obsidian – The glassy stone produced by volcanoes, which has a very sharp edge. 

 

Ochre – A red mineral which can be ground into powder, often used for decoration. 

 

Paleontology – The study of fossil plants and animals. 

 

Potsherd (sherd) – A fragment or small piece of pottery. 

 

Prehistoric archaeology – The study of human development during the period before 

writing was known. 

 

Relative dating: Methods used to determine if an artifact or occupation level is older or 

younger than another without providing an exact age. Ex: Stratigraphy 

 

Stratigraphy – The study of separate layers, or strata, of deposits (for example soils, rocks, 

buildings), which accumulate over time. Under normal circumstances each layer is older 

than the one above it. 

 

Typology – The classification of artifacts into groups or types, which are similar in some 

way. 

 

 



Archaeology  

Vocabulary Worksheet  

 

Fill in the Blank: 

1. _______________ is the study of people. 

2. Any object that has been made by or changed by a person is called an ___________. 

3. Archaeology is the study of “________  ________” or objects left by people in the 

past. 

4. Environmental Archaeology is the study of __________ and __________ from 

archaeological sites in order to reconstruct past environments. 

5. Obsidian is the glassy stone produced by __________, which has a very sharp edge. 

6. Plant and animal remains on an archaeological site are called ____________. 

7. _________ is a type of rock that is used to make stone tools. 

8. The original native people of a country are called ___________. 

9. The study of _______ plants and animals is called Paleonotology. 

10. A fragment of pottery is a ___________. 

11. _____________ is the study of how landscapes formed and developed. 

12. The classification of artifacts into similar groups is called __________. 

 

Short Answer: 

1. What is the difference between Prehistoric and Historic archaeology? 

 

2. Define Excavation: 

 

3. Give an example of a Feature: 



 

4. If an archaeologist tries to recreate a Native American bow and arrow, what kind of 

archaeology are they doing? 

 

5. Name both types of dating. 

 

6. What is the difference between Archaeobotony and Archaeozoology? 

 

7. Describe Stratigraphy: 

 

8. A Biface (hand axe) is a large flake of stone, which has been worked on how many 

sides to produce a regular shape and sharp edge? 
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Legacy: Hands on the Past Education 

Program 

Center for Archaeological Research 

The University of Texas at San Antonio 

 

 

Vocabulary List for Grades 9 - 12 

 

Aboriginal people: The original native people of a country. 

 

Absolute dating: Methods used to determine the exact date (in years) of an artifact 

or site. Ex: Carbon 14, dendrochronology 

 

Anthropology:  The study of all aspects of humankind. 

 

Archaeobotany:  The study of plant remains from archaeological sites. 

 

Archeaozoology (faunal analysis): The study of animal bones from archaeological 

sites. 

 

Artifact:  Any object, which can be easily carried, that has been made, used or 

modified by humans, for example stone or metal tools, jewelry or pottery. 

 

Biface (hand axe): A pebble or flake of stone, which has been worked on both sides 

to produce a regular shape and sharp edge. 

 

Biostratigraphy: A relative dating method based on fossil animals or plants.  

Artifacts found in the same layer of deposits as a fossil plant or animal must be at 

least as old as the fossil. 

 

Carbon 14 (C-14): A method of radioactive dating which is used to date all organic 

material-wood, charcoal, bones, plants, and shells.  It can be used to calculate the 

dates of objects up to 50,000 years old. 

 

Datum: A clearly visible point on an archaeological site which is used as a fixed 

reference point for measuring the exact vertical and horizontal location of 

everything on the site. 

 

Dendrochronology (tree ring dating): A method of absolute dating based on the 

annual growth rings of new wood on trees. 

 

Ecofact: Plant and animal remains on an archeological site. 

 

Environmental archaeology: The study of plants and animals from archaeological 

sites in order to reconstruct past environments. 

 

Ethnoarchaeology: The study of the way modern human groups live and the 

evidence left by their activities in order to help understand how archaeological sites 

may have been formed in the past. 

 

Excavation: The removal of earth from an archaeological site in a systemic manner 

in order to recover archaeological data. 
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Experimental archaeology: Experiments carried out by archaeologists to see how 

objects may have been made and how activities could have been carried out in the 

past. 

 

Feature: Evidence of human activities, which cannot be moved.  Hearths, post holes 

and rubbish pits are examples of features. 

 

Flake: A piece of stone removed from a stone block or pebble during stone tool 

manufacture. 

 

Flint: A rock which breaks in a regulate pattern, which makes it good for making 

stone tools. 

 

Fossil:  The remains of plants, animals or humans preserved in rock. 

 

Geomorphology: The study of how landscapes formed and developed. 

 

Hammerstone: A stone pebble used as a hammer to knock flakes off flint or other 

stone when making stone artifacts. 

 

Hearth: A fireplace on an archaeological site. 

 

Historic archaeology: The study of those periods for which written documents as 

well as archaeological evidence are available. 

 

Horizontal excavation: Uncovering a site by removing each layer separately over the 

whole site or a large area of a site.  It gives a picture of the site at a particular time. 

 

In situ: Archaeological remains which are found in almost exactly the same position 

as when they were originally left.  

 

Lithic analysis: The study of the manufacture and use of stone artifacts. 

 

Obsidian: The glassy stone produced by volcanoes which has a very sharp edge. 

 

Ochre: A red mineral which can be ground into powder, often used for decoration. 

 

Paleogeography: The study of the geography of ancient landscapes. 

 

Paleontology: The study of fossil plants and animals. 

 

Potassium-argon (K-Ar): A method of radioactive dating which provides a date for 

the time of a volcanic eruption.  It can be used to date volcanic rocks, which are 

more, then 100,000 years old. 

 

Potsherd (sherd): A fragment or small piece of pottery. 

 

Prehistoric archaeology: The study of human development during the period before 

writing was known. 

 

Provenience: The surrounding and exact location or context in which artifacts are 

found.  This includes the type of deposit (for example soil or gravel) and any other 

artifacts nearby which may provide valuable information about the site. 
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Relative dating: Methods used to determine if an artifact or occupation level is older 

or younger than another without providing an exact age. Ex: Stratigraphy 

 

Soil analysis: Study of the composition and formation of soils in archaeological 

sites. 

 

Stratigraphy: Study of the separate layers, or strata, of deposits (for example soils, 

rocks, buildings), which accumulate over time.  Under normal circumstances each 

layer is older than the one above it and younger than the one below. 

 

Survey: Searching the landscape for signs of archeological sites, which is done by 

walking over the land surface, by aerial photography, or by using subsurface 

techniques.  

 

Test excavation (test pit): A small excavation, usually one metre square, undertaken 

in order to assess what lies beneath the ground. 

 

Thermoluminescence (TL): A method of radioactive dating which is used to date 

pottery and burnt flints.  It provides the date when the pottery was fired or the 

flints burnt. 

 

Typology: The classification of artifacts into groups or types which are similar in 

some way. 

 

Vertical excavation: Removal of deposits by excavating downwards through a part of 

an archaeological site. 

 

 

 

 

 

 

 

 

 

 



Archaeology  

Vocabulary Worksheet  

 

Fill in the Blank: 

1. _______________ is the study of people. 

2. Any object that has been made by or changed by a person is called an ___________. 

3. Archaeology is the study of “________  ________” or objects left by people in the 

past. 

4. Environmental Archaeology is the study of __________ and __________ from 

archaeological sites in order to reconstruct past environments. 

5. Obsidian is the glassy stone produced by __________, which has a very sharp edge. 

6. Plant and animal remains on an archaeological site are called ____________. 

7. _________ is a type of rock that is used to make stone tools. 

8. The original native people of a country are called ___________. 

9. The study of _______ plants and animals is called Paleonotology. 

10. A fragment of pottery is a ___________. 

11. _____________ is the study of how landscapes formed and developed. 

12. The classification of artifacts into similar groups is called __________. 

 

Short Answer: 

1. What is the difference between Prehistoric and Historic archaeology? 

 

2. Give an example of a Feature: 

 

3. If an archaeologist tries to recreate a Native American bow and arrow, what kind of 

archaeology are they practicing? 



 

4. Name both types of dating and give an example of each. 

 

5. What is the difference between Archaeobotony and Archaeozoology? 

 

6. Describe Stratigraphy: 

 

7. A Biface (hand axe) is a large flake of stone, which has been worked on how many 

sides to produce a regular shape and sharp edge? 

 

Long Answer: 

Choose  5  of these archaeological techniques and define them: Excavation, Horizontal 

Excavation,  Vertical Excavation,  Survey,  Lithic Analysis, Absolute Dating, Relative 

Dating 

 

 

 

 

 

 

*Bonus* Why is provenience important? 

 

 

 

 



 

 

Special Lessons 
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Prehistory of the San Antonio Area 

Submitted by Cindy Munoz, M.A. 

 

San Antonio is situated at the intersection of two broad archeological regions, Central Texas 

and South Texas. Because archeological sites with long sequences of stratified deposits are 

sparse in South Texas, the prehistoric sequence developed for Central Texas is often relied on 

to frame the prehistory of South Texas. The following culture history emphasizes Central Texas 

although reference is made to trends in South Texas. The discussion is based primarily on the 

chronologies developed by Black (1989a), Collins (1995, 2004), Johnson and Goode (1994), 

and Prewitt (1981) for Central Texas, with observations from Hester (1995) for South Texas. 

Four major time periods define South Central Texas: Paleoindian, Archaic, Late Prehistoric, and 

Historic. These periods are further divided into sub-periods that are based on particular 

subsistence strategies and material culture. A brief description of the first three periods follows 

to illustrate the archeological potential of the region.  

Paleoindian 
The Paleoindian period (11,500-8800 BP) is divided into early and late sub-periods, each 

characterized by particular projectile point styles and subsistence patterns (Collins 2004). The 

period begins at the close of the Pleistocene with the earliest evidence of humans in the Central 

Texas region. Paleoindians were the first Americans, but it is not known precisely when they 

first entered the New World. Clovis and Folsom point types, and bifacial Clear Fork tools and 

finely flaked end scrapers characterize the early Paleoindian period (Black 1989a). Clovis is the 

earliest defined cultural assemblage and it is for the most part consistent across the North 

American continent. Material assemblages dating earlier than Clovis are referred to as pre-

Clovis (Collins 1999a, b). The first stemmed points (i.e., Wilson), as opposed to lanceolate 

points (i.e., Angostura and Golondrina), begin to appear during the late Paleoindian period. In 

the past, Paleoindian populations have generally been characterized as hunter-gatherers 

ranging over wide areas in pursuit of now extinct megafauna, such as mammoth and Bison 

antiquus. However, research from the Wilson-Leonard site in Central Texas (Collins 1998) and 

other perspectives on Paleoindian adaptations (Tankersley and Isaac 1990) indicate that the 

diet of these early inhabitants may have been much broader. Although exploiting Late 

Pleistocene megafauna may have constituted a part of Paleoindian subsistence, these peoples 

are perhaps better characterized as more generalized hunter-gatherers, exploiting a wide 
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variety of plants and animals including large herbivores like deer and bison and small animals 

such as turtles, alligators, rabbit, and raccoons (Collins 1995, 2004; Nickels 2000).  

In South-Central Texas, many of the sites containing Paleoindian materials are found on high 

terraces, valley margins, and upland locations (Black 1989a). This seems to fit with a broader 

pattern of Paleoindian site distributions where sites, such as the Pavo Real site in Bexar County 

(Collins et al. 2003; Figueroa and Frederick 2008), are located on landforms providing views of 

the surrounding landscape, are centered on critical resource zones, or are found in highly 

productive resource areas (Tankersley and Isaac 1990). Paleoindian artifacts are commonly 

recovered as isolated finds or from lithic scatters lacking good stratigraphic context including kill, 

quarry, cache, camp, ritual and burial sites (Collins 2004). No mammoth kill or butchering sites 

attributable to the Paleoindian period have been found in South Texas (Hester 1995). 

Archaic 
The Archaic period, 8800-1200 BP, is marked by intensification of hunting and gathering of local 

resources, changes in projectile points, and by a broader array of material culture (Collins 1995, 

2004; Prewitt 1981; Weir 1976). A change in food processing is evident from a widespread 

increase in hearth, oven and midden features. During this period, large cemeteries were formed 

indicating an increasing population and the subsequent establishment of territories (Black and 

McGraw 1985). Collins (2004) and Johnson and Goode (1994) subdivided the Archaic into 

Early, Middle, and Late sub-periods. These sub-periods are distinguished by variances in 

climate conditions, resource availability, subsistence practices, and diagnostic projectile point 

styles (Collins 2004; Hester 1995).  

Early Archaic 

In Central Texas, the Early Archaic dates from 8800 to 6000 BP (Collins 1995, 2004). Changing 

climate and the extinction of megafauna appear to have initiated a behavioral change by the 

Prehistoric peoples of Texas. Because of the necessary economic shift away from big game 

hunting, local resources in Central Texas, such as deer, fish, and plant bulbs were more 

intensively exploited. This behavioural change is indicated by greater densities of ground stone 

artifacts, burned rock cooking features, and more specialized tools such as Guadalupe bifaces 

and Clear Fork gouges (Turner and Hester 1999). Projectile point styles found in sites from this 

period include Angostura, Early Split Stem, and Martindale-Uvalde (Collins 2004). Open 

campsites, including Loeve, Richard Beene, Wilson-Leonard, Jetta Court, Sleeper, Camp Pearl 

Wheat, Youngsport, and Landslide, and a cave site, Hall’s Cave, contain notable Early Archaic 
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components (Collins 2004). Examples of sites in San Antonio with Early Archaic components 

include, 41BX1396 (Thompson 2011) and 41BX1888 (Munoz 2012). 

Weir (1976) concludes that the Early Archaic groups were highly mobile and small. He bases 

this inference on the fact that Early Archaic sites are thinly distributed and that projectile points 

are widely distributed across most of Texas and northern Mexico. The decline in bison numbers 

on the plains suggested to Hurt (1980) that the inhabitants were forced to broaden their diets to 

include animals and plants that produce equivalent amounts of calories and protein with the 

same or slightly more expended effort. Story (1985) concurs with Weir that population densities 

were low during the Early Archaic. She suggests that groups were made up of small bands of 

related individuals with “few constraints on their mobility” (Story 1985:39) subsisting on a broad 

range of resources, such as prickly pear, lechugilla, rodents, rabbits and deer. 

Middle Archaic 

The Middle Archaic, 6000 to 4000 BP (Collins 1995, 2004), appears to have been a period of 

increasing population, based on the large number of sites documented from this time in South 

and Central Texas (Story 1985; Weir 1976). Projectile point variation at the Jonas Terrace Site 

points to a period of “ethnic and cultural variety, as well as group movement and immigration” 

(Johnson 1995:285). Point styles from this period include Bell, Andice, Calf Creek, Taylor, Nolan 

and Travis (Collins 2004). Exploitation of broadly scattered, year-round resources such as 

prickly pear, deer and rabbit continued (Campbell and Campbell 1981) with the addition of 

seasonal nut harvests from the riverine settings of the Balcones Escarpment (Black 1989a, b). 

Weir (1976) posits that the expansion of oak on the Edwards Plateau and Balcones Escarpment 

resulted in intensive plant gathering and acorn processing that may have been the catalyst for 

the merging of the widely scattered bands prevalent in the Early Archaic into larger groups. 

These larger groups likely shared the intensive labor involved with the gathering and processing 

of acorns. Some investigators believe burned rock middens resulted from acorn processing 

(Creel 1986; Weir 1976) although others (e.g., Black et al. 1997; Goode 1991) question this 

argument. Black et al. (1997) suggest that the burned rock middens of Central Texas 

accumulated as a result of the baking of a relatively broad range of resources in rock/earth 

ovens These resources potentially included carbohydrate laden nuts, bulbs, roots, and pads as 

well as various vertebrate and invertebrate animals.  

Late Archaic 

The final interval of the Archaic in Central Texas dates from 4000 to 1200 BP (Collins 1995, 
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2004). There is not a consensus among researchers as to population size in this sub-period. 

Prewitt (1985) posits an increase while Black (1989a) believes population remained the same or 

decreased. There is also disagreement as to the continuing use of burned rock middens. Prewitt 

(1981) suggests the near cessation of the midden construction, whereas excavations at a 

number of sites document large cooking features up to 15 meters in diameters (Houk and Lohse 

1993; Johnson 1995; Mauldin et al. 2003). Bison reemerge during this sub-period in Central 

Texas (Mauldin and Kemp 2005) after evidence of a definitive decrease during the Middle 

Archaic (Dillehay 1974). Points from the Late Archaic sub-period are generally  smaller than 

those of the Middle Archaic and include Bulverde, Pedernales, Kinney, Lange, Marshall, 

Marcos, Montell, Castroville, Ensor, Frio and Darl types (Collins 2004; Turner and Hester 1999). 

During this period, large cemeteries were formed indicating an increasing population and the 

subsequent establishment of territories (Black and McGraw 1985). The earliest occurrences are 

at Loma Sandia (Taylor and Highley 1995), Ernest Witte (Hall 1981), Hitzfelder Cave (Givens 

1968), Olmos Dam (Lukowski 1988), and Granberg (Munoz et al. 2011).  

Late Prehistoric 
The Late Prehistoric period (1200-350 BP) in Central Texas marks a distinctive shift from the 

use of the atlatl and dart to the use of the bow and arrow (Black 1989a; Collins 1995, 2004; 

Hester 1995; Story 1985). The Late Prehistoric is subdivided into early and late sub-periods 

termed Austin and Toyah Phases, respectively. Temporal diagnostics including Scallorn and 

Edwards arrow points define the Austin Phase (1200-650 BP; Prewitt 1981). It appears that the 

use of burned rock middens may have reached its peak during this phase (Black and Creel 

1997). The subsequent Toyah Phase spans 650-350 BP and includes the first occurrence of 

pottery in South Texas (Black 1989a). Characteristic artifacts of this phase include Perdiz and 

Cliffton arrow points (Black 1986). Material culture associated with the Late Prehistoric period 

points to increasing complexity in subsistence patterns and to very large prehistoric populations 

(Black 1989a; Collins 2004). 
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Spanish Colonial Texas 

Submitted by Kristi Ulrich, M.A. 

The settling of Texas began in the early 1700s due to the perceived threat of French 

invasion along the eastern border of the Spanish Territory.  The Texas frontier was to 

be settled not by secular pioneers, but by the establishment of Spanish Catholic 

Missions.  The mission institution was developed for three main purposes:  to protect, to 

Christianize and to “civilize”.  The establishment of a mission produced a physical 

presence that protected Spain’s claim to the Texas territory.  The mission was typically 

associated with a presidio that provided a military force to protect the Spanish 

missionaries.  The mission priests used the opportunity to convert the Native Americans 

to Christianity.  In addition to learning the Catholic doctrine, the priests and presidio 

soldiers educated the Native Americans about the European lifestyle.  The Native 

Americans who resided in Texas prior to European contact were mostly nomadic groups 

who moved to follow their food resources.  Farming, animal husbandry, and 

constructing permanent structures were foreign to them and was taught by the 

Spaniards. 

The goal of the mission process was to convert the masses of Native American to 

Christianity and also produce individuals who would act in the interest of Spain to 

defend the territory from foreign encroachment.  The missions were intended to be 

temporary establishments that disbanded once the natives of the area had converted 

and learned to live in a European fashion.  In Texas this did not happen.  The Spanish 

missions persisted for approximately 150 years. 

During the later portion of the 17th Century, Spain began to hear of accounts of France 

settling in the eastern portion of the Texas Territory.  In 1689, and expedition headed by 

Aguayo set out to find the La Salle colony that was rumored to have been established 

on Spanish-owned ground.  Aguayo found that Fort St. Louis was already destroyed by 

the time of their arrival.  Over the next few years, several missions were established in 

East Texas to help prevent any other French colonization.  These East Texas Missions 

were fraught with problems.  The Native Americans that they encountered were already 



 

27 
 

sedentary, agriculturalists.  They were not interested in entering the mission when they 

could already provide for themselves.  These missions soon failed due to lack of interest 

and attacks from the natives. 

The trek from Mexico to East Texas was a long and arduous one.  During an expedition 

in 1709, the group stopped near the headwaters of the San Antonio River.  After 

recommendation, Fray Olivares convinced the Governor of Coahuila to let him establish 

a mission in the area to service the natives in the area and act as a stopping point 

during further excursions to east Texas.  In 1718, Mission San Antonio de Valero and 

Presidio San Antonio de Béjar were established.  Mission Valero is today known as the 

Alamo due to the role it played in the Texas Revolution.  The next year, another mission 

was established in the area.  Mission San José y San Miguel de Aquayo was located 

south along the San Antonio River from Mission Valero.  Mission San José is noted as 

being the “Jewel” of the missions in Texas, known for its architecture and the Rose 

Window.   

Three missions in East Texas were abandoned and removed to San Antonio in 1731.  

Each mission was re-established along the San Antonio River within weeks of each 

other.  Mission Nuestra Señora de la Purísima Concepción de Acuña, Mission San Juan 

de Capistrano, and Mission San Francisco de la Espada were all located south of 

Valero and San Jose.  In addition to the five missions, Villa de San Fernando de Béjar 

was established in 1731.  These combined to help create what we now see as San 

Antonio.  Though the early years had times of struggle, the missions and the villa 

persisted to help create the seventh largest city in the United States. 

Additional missions, presidios, villas, and ranchos were established throughout Texas 

during the mid-18th Century.  Missions and presidios located in Central Texas, north of 

the San Antonio area, were subjected to frequent Native American attacks.  Several of 

the missions were to service Apache tribes, but attacks from the Commanches and 

small pox outbreaks lead most of the missions to only exist sporadically.  Coastal 

missions were established to serve the Karankawa and Aranama groups.  These 

groups did not get along and had to have separate missions established for them.  Near 
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present day Goliad, Texas, the final location of Mission Nuestra Señora Espíritu Santo 

de Zuníga and Presidio La Bahia can be visited today.   

The mission system was supposed to dissolve in Texas during the 1790s.  Some of the 

missions persisted for a few additional years, with the last mission portioning outs its 

land among the native inhabitants in 1830. The process was called “secularization” in 

which all the mission property less the mission church were to be divided equally among 

the neophyte families that had entered the missions.  

Since then, a few have been lost to time.  Their locations and structures associated with 

them have been forgotten and decayed.  Others are celebrated through preservation 

and reconstruction, giving many the opportunity to take a step into the past when they 

cross the threshold of the mission gates. Over the past century people have become 

more intrigued with the physical presence the Spanish made with the mission system 

during the Colonial Period.  As early as the 1930s, the idea of returning known mission 

sites back to their original layout became a reality with much of the man power supplied 

by the WPA.  During the 1960s, archaeological excavations began to occur quite 

frequently at many of the San Antonio Mission sites, as well to search for some of the 

lost locations.  The Center for Archaeological Research (CAR) has been part of many 

excavations at sites that have been directly related to birth of San Antonio including: the 

Alamo, Missions San Jose, Concepcion, San Juan, Espada, Villa de Bexar (La Villita), 

San Fernando (the first Catholic church not associated with a mission in Texas), 

Rancho de las Cabra (the ranch of Mission Espada).  Investigations have been carried 

out to find the old irrigation ditches (acequias) that were used during the Colonial Period 

to water the crop lands.  CAR has had its hand in investigations conducted at the 

coastal mission and presidio locations which have provided much insight to native 

cultures encountered by the Spanish Missionaries in that area.  Each of the 

archaeological investigations at the Spanish Colonial sites have offered unique views 

into the lives of the Native Americans of Texas, the Spaniards who came to colonize the 

territory, and the development of the current cultures we see and live in today. 



 

29 

 

Post Colonial San Antonio 

Submitted by Antonia Figueroa, M.A. 

Early Texas 

The Seven Year war in 1756 changed the dynamics of Spanish colonialism in Texas, 

and by 1794 the secularization of the missions had occurred. Early Texas history (1800-

1836), commences in the early 1800s (1800-1836) and the hallmark event is the Battle 

of the Alamo in 1836. In 1802, the Compania Volante de San Carlos del Alamo de 

Parras from Coahuila occupied the Presidio de San Antonio de Bexar. The soldiers 

were assigned quarters in the abandoned Mission San Antonio de Valero. It was at this 

time that the former mission became known as the Alamo. Inklings of unrest and 

discontent began in Mexico and Texas at this time. Mexico became independent from 

Spain in 1821. The 1824 Constitution became instituted merging Texas and Coahuila 

into one state, with San Antonio de Bexar as a separate department (Fox et al. 1997; 

Figueroa and Mauldin 2005).  

Spain’s attempt to regain control of Mexico in 1829 failed. Stephen F. Austin asked San 

Antonio to provide support for his efforts to make Texas a separate entity in 1833. In 

1833, Santa Anna became the President of Mexico, and the following year he 

dispatched an army in the commande of General Cos to put down a civil war in 

Coahuila and reinforce garrisons in Texas. General Cos and his troops were pushed out 

of San Antonio under Ben Milam in December of 1835. The Mexican army arrived in 

San Antonio in February 1836 and the Alamo and Texan troops were assaulted and 

defeated and caught at the Battle of San Jacinto, later that same year (Fox et al. 1997).  

The Center for Archaeological Research, University of Texas at San Antonio (CAR-

UTSA) has performed many projects on the Alamo grounds that have resulted in 

encountering artifacts and activity areas related to this time period (see Tomka et al. 

2008). Official archaeological investigations started in 1966 and were associated with 

pipeline and foundation work that occurred in the Alamo walls (Tomka et al. 2008). 
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Many eighteenth and nineteenth century structures and artifacts were found. In 1973, 

the University of Texas at San Antonio carried out excavations that revealed the 

foundations of a nineteenth century building that was erected in the area after the battle 

of the Alamo (Tomka et al. 2008). Fortifications and palisade trenches dug under the 

direction of General Cos were uncovered by the CAR in 1975 and 1977 (Fox et al. 

1976). More recent excavations at the site of the Alamo were in 2006 University of 

Texas at San Antonio field school (n.d. Miller-Ulrich). Ben Milam, as mentioned, was a 

prominent figure in the 1935 Siege of Bexar. The CAR was also involved salvaging the 

remains of Ben Milam in current day Milam park (located downtown San Antonio; 

Tennis 1995), where impacts to the park included ground leveling for park construction.  

The Republic and the State of Texas (1836-1900) 

Sam Houston was inaugurated as the first president of the Republic of Texas in 1836. 

The Texas Congress set the new boundaries for the newly formed republic (Nance 

2004), where the Rio Grande was declared the southern boundary. On December 29, 

1845 the United States Congress approved the Texas State Constitution and Texas 

was admitted as a state. The establishment of the Rio Grande as a boundary between 

Mexico and Texas was solidified in May 1848 with the Treaty of Guadalupe Hildalgo.  

At the outbreak of the Civil War, thousands of Texans fought on both sides, with the 

effects of the war seen throughout Texas, including shortages of commodities in San 

Antonio. At the end of the war in 1865 a plague of cholera and floods struck the city of 

San Antonio. The Sisters of Charity arrived with aid for San Antonio in 1866 and started 

Santa Rosa Hospital and its first location. “Located on the corner of Camaron and 

Commerce Streets, the hospital, or infirmary as it was called, was limited in its facilities 

to meet the needs of the growing community, yet it was respected by many as a great 

addition to the city” (Slattery 1995:3). After the moving of the hospital to its current 

location, on Houston Street, the same facility housed the St Joseph’s Orphan Asylum in 

1875. In 2003, CAR was involved with the archaeological investigation that revealed 

remnants of the orphanage (Figueroa and Mauldin 2005).  
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In February 1877, the Galveston, Harrisburg and San Antonio Railroad arrived in the 

area. With the arrival of the railroad, commercial elements were introduced into the area 

for the first time (Fox et al. 1997). It was at during this time that the city of San Antonio 

began to expand in population and commerce.  

San Antonio in the Early Twentieth Century 

Work by the CAR revealing hints of this time period included archaeological 

investigations associated with the ground breaking of the Alamodome, where a 

neighborhood dating to the late 1800s and early 1900s was unearthed (Fox et al. 1997). 

There appeared to be a direct development of residential areas east of downtown as the 

railroad arrived in this area. It was found that the early neighborhood was settled my 

German immigrants and foundations of the early structures were encountered in 

excavations. In latter times, other ethnic groups inhabited the area. The Alamodome 

project revealed San Antonio life during the early twentieth century via artifacts and oral 

histories conducted by the CAR. Several household items such as kitchen utensils, toys 

and other items from cisterns and privies, aided in reconstructing the old San Antonio 

neighborhood. Additional archaeological investigations that dealt with early 20th Century 

San Antonio included the Rivercenter Mall excavations, where a glimpse at early San 

Antonio was again provided via artifacts, architecture and oral histories.   
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Geoarchaeology 

Submitted by Steven Ahr, M.A. 

 

Geoarchaeology is a fairly new field of study that applies the concepts and 

principles of the earth sciences—such as geology, geomorphology, soil science, 

sedimentology, and stratigraphy—to answer important archaeological questions. 

 

Geoarchaeological specialists often spend lots of time examining the very fine details of 

soils and sediments in which archeological sites are buried. The reason for this is that 

the soils and sediments at an archaeological site often provide many important clues 

that can help answer some of the following questions:  

 

 How old is the archaeological site(s)?  

 How did the site get buried?  

 Have the artifacts been moved (disturbed) since they were left behind by 

previous inhabitants, or have they stayed in more-or-less the same place 

(intact)?  

 Has the landscape changed over time, or has it remained the same? 

 What was the climate like when the site was occupied? 

 From where did the artifacts originate?  

 

Depending on the type of project, geoarchaeologists conduct their investigations at a 

number of scales, from large scales all the way down to small scales.  

 

For example, in a large-scale investigation, a geoarchaeologist might investigate an 

area the size of an entire river basin in order to figure out how the landscape has 

changed over time because of erosion, deposition, and landscape stability, and where 

archaeological sites of different cultural periods might be found.   

 

At a medium-scale investigation, a geoarchaeologist might be interested in only the 

archaeological site itself in order to determine how different soil factors might have 
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affected the archaeological materials at the site, or how the chemistry of the soil may 

have been altered by human activities, or how old the site deposits are.  Also at the 

medium-scale of investigation, the geoarchaeologist often tries to determine how intact 

or disturbed the archaeological materials may be; in other words, the depositional 

context of the cultural materials. This is important because it helps to determine if the 

site is worthy of preservation.  

 

At the small-scale level of investigations, a geoarchaeologist uses a microscope to 

examine soils and sediments, tiny artifacts, and search for microscopic features such as 

phytoliths, pollen grains, and ostracodes, which may provide information about past 

environments.   

  

Geoarchaeologists are required to undertake specialized training in both archaeology 

and geological sciences.  The geoarchaeologist must undertake archaeological studies 

so that they are familiar with the important archaeological research questions. The 

geoarchaeologist must also be well-versed in the earth sciences, because the earth 

sciences are highly specialized and require lots of training in order to make correct 

geological interpretations. Having the training in both disciplines is very important and 

helps with the communication between archaeologist and geoarchaeologists.  

 

 



 

 

Activity Guides 
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Activity: “Artifact” Button Sorting:    

      Building a Taxonomy 

 

Recommended Grade Level: 1st – 4th 
Subject(s): Science 
TEKS Requirements Met: Science:1.2, 1.3, 1.4, 1.5, 1.7, 2.2, 2.3, 2.7, 3.2, 3.3, 3.7, 

4.2, 4.3, 4.7 

Time Required: 20 mins 
 

Objectives: To have the students understand the complications that archaeologist 

face when trying to organize and typify artifact styles. To appreciate that different people 
organize objects and concepts in different ways without one way necessarily being 
better than another.  

 

Materials: 

 Beads of varying shapes, sizes, colors, holes, material, etc 
 Bead sorting exercise form (provided below) 
 Pictures of varying types of lithics (aka: stone tools) (provided below) 
 Optional: egg cartons or paper plates 

Background: Archaeologists use varying characteristics to categorize artifacts like 

lithics (aka: stone tools). Not all archaeologists Agree. Some are considered “Lumpers” 
and some are considered “Splitters”. Lumpers include many artifacts into few categories 
based on just a few characteristics even in the artifacts have some variability within 
groups. This act of “lumping” them all together gives these archaeologists their name. 
Splitters tend to separate artifacts into many types based on many characteristics. The 
result is that the artifacts are “split” into many different types. When it comes to lithics, 
archaeologists often try to sort projectile points by their appearance and methods of 
manufacture. This is often difficult as archaeologists find the points broken.  
 

Procedure: Using the pictures of the lithics provided below, explain to the students 

the concepts of “Lumpers” and “Splitters”. Show the lithic examples provided below to 
illustrate these concepts. Next, pass out a random assortment of buttons to each 
student. Ask them to sort the beads any way they wish but they need to be able to 
justify why they are sorting them they way they are (ex: by color, by the number of 
holes, by size, etc). You may find it easier for the students to keep their beads 
organized on a paper plate or in an egg carton. Pass out the Bead Sorting Exercise 
form (provided below) and have the students fill out the chart and answer the questions 
when they have finished sorting. Conclude with having the students tell the class how 
they sorted their beads and decide if they are a “Lumper” or a “Splitter”! 
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Bead Sorting Exercise  

How many groups of beads types did you come up with? 

 

What factors are helping you select bead attributes? 

 

Do you think there are other ways to sort the beads? 

 

Fill out the chart below based on how you sorted your beads (you may not 
need to use all of the rows) 

 

Group Name Attribute(s) Number  Other comments 
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Lithic Variety Examples 

 

 

 

 

 

 

 

 

 

 

 

 

The image above shows a few common characteristics archaeologists use to organize 
projectile points. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

In this image, three similar points are shown. A lumper would likely say these are all 
them same type where a splitter might say the point on the right has deeper notches 

than the two to the left giving it a different stem and therefore put it in a different group. 
How would you group these?  
Do you see 1, 2, or 3 types? 
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Play found in Dig Magazine October 2011, vol 13(8) 
 

Activity: Classic Greek Theater 

 

Recommended Grade Level: 6th – 8th  
Subject(s): ELA, Social Studies, Fine Art-Theater 

TEKS Requirements Met: ELA: 3.2, 6.3, 6.5, 6.9, 6.26, 6.27, 6.28, 7.2, 7.3, 7.5, 7.9, 

7.26, 7.27, 7.28, 8.2, 8.3, 8.5, 8.9, 8.24, 8.26, 8.27 
SS: 6.2, 6.3, 6.18, 6.19 
Fine Art-Theater: 6.1, 6.2, 6.3, 6.4, 6.5, 7.1, 7.2, 7.3, 7.4, 7.5, 8.1, 8.2, 8.3, 8.4, 8.5 

Time Required: Varies 
 

Objectives: Students will act out an excerpt from a classic Greek play “The Frogs” 

by Aristophanes and gain an appreciation for ancient cultures as well as learn what the 
ancient Greek found to be humorous. 

 

Materials: 

 The play “The Frogs” (provided below) 
 Costumes for each character (optional, see below for suggestion on how to make 

frog masks) 

Background: The ancient Greeks were big fans of the theater, especially when it 

was comedic. Aristophanes was one of several Greek writers famous for his comedies. 
See the excerpt from Dig Magazine (provided below) for more information.  

 

Procedure: There are many options for how to incorporate this play into your 

curriculum. The students can each be given copies of the play and be asked to read 
certain parts to briefly include it in your lesson plan on Classical Cultures. Or, you can 
assign parts to the students and have them make their own costumes and put on the 
play.  
Characters: 

 Narrator (the narrator can read the parts of the play in parentheses that describe 
the scene. If you wish, you can also have students act out the narrated sections)  

 Xanthias 
 Dionysus 
 Heracles 
 Charon 
 Aeacus 
 Euripides 
 Aeschylus 
 Pluto 
 The Frogs (any number of students can play the frogs) 
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41 
Play found in Dig Magazine October 2011, vol 13(8) 
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Activity: Comparative Cultures: Native   

      American Art 

 

Recommended Grade Level: 4th, 7th  
Subject(s): Social Studies 
TEKS Requirements Met: SS: 4.1, 4.2, 4.10, 4.12, 7.2, 7.19, 7.20 

Time Required: 20 mins 
 

Objectives: Students will use critical thinking skills to compare and contrast Native 

American artwork from three different regions of the United States. They will gain an 
understanding of style, media, subject matter, and why they may differ between cultural 
regions.  

 

Materials: 

 Art work examples from the Southeast, Southwest, and Northwest (provided 
below) 

 Map of the United States 

 

Background: Cultures use artwork to express many aspects of their world view. 

Often cultures have very different artistic styles of expression. Native American art is 
particularly diverse. Often these styles change over time or can vary between regions 
but retain similar themes. Themes frequently revolve around religious beliefs, traditions, 
and the environment. The appearance of these themes will vary based on the particular 
beliefs or environments of these cultures. Also, there are differing resources available 
based on where the culture is located which may affect what material was used to 
create artwork. For example, in the Southeast conch shells were often used during the 
Mississippian period for engraving. In the Southwest, pottery was made with different 
types of clay than other areas of the U.S. In the Northwest , it was common for Native 
Americans to use seal gut to weave elaborate baskets. 

 

Procedure: Present the students with the images of Native American art work from 

the three different regions (provided below). Point to the three regions on a map of the 
United States. Ask the students: What are the similarities and differences in style, 
media, subject matter? What are some possible causes of this? (ex: different 
environments with different animals, plants, materials). Even though they have 
differences in appearance, do they exhibit similar themes? (ex: religious beliefs, 
environment, traditions).  
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Examples of Southeast Artwork: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Engraving on conch shell pendant of two dancing men with 
raccoon pelts 

Figure 2: Copper plate of Bird Man, a deity from the Mississippian period 
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Examples of Southwest Artwork: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3: Navajo Sand painting 

Figure 4: Acoma Pottery featuring lizards 
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Examples of Northwest Artwork: 

 

 

Figure 5: Example of Northwest native American depiction of a Killer Whale 

 

 

 

 

Figure 6: Totem Pole of the Beaver clan featuring a 
beaver and bird 
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Adapted from activity from Beyond Artifacts: Teaching Archeology in the Classroom by the Florida Public 
Archaeology Network. http://www.flpublicarchaeology.org/ 

Activity: Cookie Excavation 

 

Recommended Grade Level: Any 
Subject(s): Science (K-5) 

TEKS Requirements Met: Science: K.2, K.3, K.4, 1.2, 1.3, 1.4, 2.2, 2.3, 2.4, 3.2, 

3.3, 3.4, 4.2, 4.3, 4.4, 4.5, 5.2, 5.3, 5.4, 5.5 

Time Required: 30-40 mins 

 

Objectives: Students will understand and demonstrate the concepts of excavating 

and mapping artifacts. 

 

Materials: per student 

 1 Chips Ahoy (or similar brand) cookie 
 1 toothpick 
 Cookie Excavation Worksheet (provided below) 

 

Background: Excavation is the process archaeologists use to methodically 

remove artifacts from the ground. This process can be difficult as many of the artifacts 
found are very delicate. Archaeologists must do their best to excavate artifacts without 
breaking them. As an archaeologist cannot see what is underground before digging, 
they must be very careful not to damage artifacts as they dig. Archaeologists must also 
be sure to map artifacts as they dig. The placement of artifacts may contain vital 
information for interpretation so the contexts of artifacts within a unit and in relation to 
each other have to be preserved. By mapping the artifacts before removing them, 
archaeologists will be able to refer the artifact’s context after they get back to the lab.  
  

Procedure: Pass out a Cookie Excavation Worksheet, a cookie, and a toothpick to 

each student. Tell the students that they are archaeologists and their cookie is their 
excavation unit. The chocolate chips are the artifacts. They must use their toothpick to 
excavate the chocolate chips. Go over the Cookie Excavation Worksheet and how they 
will be using X/Y coordinates to map the cookie and the chocolate chips as they find 
them. After giving the students around 30 minutes to “excavate” go over their answers 
to questions 5 and 6 on their worksheet. Ask what strategy they used to excavate and 
whether or not they would do it differently if they were given another chance. Finally, tell 
them they can eat their excavation!   
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Adapted from activity from Beyond Artifacts: Teaching Archeology in the Classroom by the Florida Public Archaeology Network. 
http://www.flpublicarchaeology.org/ 

Cookie Excavation 

Name:_______________ ________ 

 

North Y       North Y 

                 East X                    East X 

 

1. Place your cookie in the middle of the left grid. Do not move your cookie from this spot. This is your 

archaeological unit. 

2. Find the following X/Y coordinates on your cookie: 
Top:___________________________ Bottom:_____________________ 
Left side:______________________  Right side:____________________ 
 
3. Transfer these coordinate pairs to the right Grid Map and sketch the perimeter of your cookie. 
 
4. Plot chips on the right grid map as you excavate them. 
 
5. What problems did you encounter trying to excavate your chips?  
______________________________________________________________________________________
______________________________________________________________________________________ 
 
6. Did you have to sacrifice any chips in order to keep one whole?  
______________________________________________________________________________________
______________________________________________________________________________________ 
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Activity procedure adapted from http://www.teachersfirst.com 

Activity: Corn Husk Dolls 

 

Recommended Grade Level: K-4th  
Subject(s): Social Studies, Fine Art-Art 
TEKS Requirements Met: SS: K.11, K.12, K.14, 1.6, 1.15, 1.17, 2.7, 2.15, 2.16, 2.4, 

2.13, 2.14, 2.15, 2.16, 3.4, 3.13, 3.14, 3.15, 3.16, 4.1, 4.10,  
Fine Arts, Art: K.3, 1.3, 2.3, 3.3, 4.3 

Time Required: 30mins 
 

Objectives: Students will use Native American techniques to create their own corn 

husk doll.  

 

Materials:  

 String 
 Scissors 
 Bucket of water 
 10 Corn Husks per student (bags of husks can easily be found at craft store) 
 Corn Husk Doll Diagram (provided below) 

 

Background: Corn husk dolls are a traditional craft produced for centuries by 

several Native American groups. It was adopted by the European settlers upon their 
arrival to North America. There are multiple stories as to why the dolls were made with 
no faces. Some groups believed it was because spirits could posses the dolls by 
entering through the eyes. Others felt only the Creator could put a face on anything. An 
Iroquois myth says that the Spirit of Corn made the first corn husk doll and gave her the 
most beautiful face. The doll was instructed to entertain children from all the villages. 
She did this job well and many people told her how beautiful she was. Eventually, she 
became preoccupied with her own beauty and began to spend all of her time looking at 
her own reflection. After giving her one warning to change her ways, the Creator took 
away her face as punishment for her vanity. 

 

Procedure:  Before attempting this activity, soak the corn husks in bucket of water 

to make them pliable. Refer to corresponding diagrams below instructions. 
1. Arrange 4 corn husks as shown in diagram below 
2. Use string to tie straight ends together 
3. Use scissors to round straight ends 
4. Turn husks upside down and pull long ends down over the rounded ends 
5. Tie with string to form the head of the doll 
6. Flatten another husk and then roll into a tight cylinder 
7. Tie each end with string to form the doll’s arms 
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8. Fit the arms between the loose husks directly under the doll’s head 
9. Tie below the arms to form a waist 
10. Form shoulders by draping another husk over the upper body in a criss-cross 
pattern 
11. To form a skirt, take 4 corn husks (straight ends up) around the waist of the doll 
12. Tie husks at waist 
13. If desired, tie husks which make up the skirt with string  
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Corn Husk Doll Diagrams 
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Activity: Cultural Universals: Create Your  

 Own Culture 

 

Recommended Grade level: All 
Subject(s): Social Studies-Citizenship K-3, 6 
TEKS Requirements Met: SS:  K.5, K.6, K.7, K.8, K.11, K.12, K.13, K15, 1.1, 1.2, 

1.3, 1.4, 1.6, 1.8, 1.12, 1.13, 1.15, 1.16, 1.17, 3.2, 3.11, 3.13, 3.17, 3.18, 5.22, 6.2, 6.5, 
6.9, 6.12, 6.15, 6.16, 6.17, 6.18, 6.19 
Time Required: 25-30 mins 
 

Objectives: Students will gain an understanding that people in all cultures have the 

same basic needs. Students will learn to appreciate other cultures not just for their 
differences but for their similarities. 
 

Materials: 

 Cultural Universals Checklist (provided below) 
 Examples of universals (some example pictures provided below but you may 

want to add more) 
 Paper 
 Pencils/Color Pencils 

Background: Tell the students that all cultures have the same basic needs. We 

call those needs “Cultural Universals”. These universals are: food, shelter, clothing, 
environmental resources, belief system, traditions (like holidays), family structure, 
economic structure (trade, barter, currency), technology, transportation, method of 
communication, art, and entertainment 
 

Procedure: Before giving the students the Cultural Universals Checklist, ask them if 

they can think of anything that all cultures might have in common. Write their answers 
on the board. Explain why or why not these may be considered cultural universals. Go 
over the Cultural Universals Checklist and pass a copy to each student. Next, tell the 
students to divide into groups of 4 or 5. Each group will be responsible for creating their 
own culture. The cultures must be designed to have all the universals of culture. Give 
the groups the list of cultural universals and let them discuss. The students can write 
down or draw their universals. Tell them to GET CREATIVE!! To close, have all of the 
groups present their culture to the class.   
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Cultural Universals Checklist 
 

 Food 

 Shelter 

 Clothing 

 Environmental Resources 

 Belief System 

 Traditions (holidays) 

 Family Structure  

 Economic Structure (trade, barter, currency) 

 Technology  

 Transportation 

 Method of Communication 

 Art 

 Entertainment 
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Cultural Universals Example Pictures: 
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Activity: Geology and Limestone      

      Formations 

 

Recommended Grade Level: 3rd – 8th  
Subject(s): Science-Earth Science 

TEKS Requirements Met:  Science: 3.5, 3.7, 4.5, 4.7, 5.5, 5.7, 6.6, 6.10, 7.8, 8.9 

Time Required: 35 mins 
 

Objectives: Students will understand limestone formations, such as the Edward’s 

Aquifer here in San Antonio and know examples of how they are/have been important to 
human life.  

 

Materials: 

 Egg Cartons cut into 4 sections (3 egg carton cups per student) 
 White chalk (1 chunk per student) 
 Limestone rock from outside (1 per student) 
 Non-limestone rock from outside (1 per student) 
 Straws or eye droppers (1 per student) 
 Small cups for each liquid 
 Water 
 Vinegar 
 3 other liquids such as milk, lemon juice, Cola (optional) 

 

Background: Archaeologists often use earth sciences to understand more about 

an archaeological site. One such science is geology (for more information, see Special 
Lesson: Geoarchaeology). Geology can help explain how certain parts of our 
environment are formed that humans interact with. For example, limestone formations 
like cenotes or aquifers. Cenotes are vertical caves filled with water. The Maya believed 
these were portals to the underworld and often held rituals around cenotes placing 
sacred objects within their depths. Archaeologists have gone scuba diving within 
cenotes and have recovered many artifacts from these rituals. Aquifers are formed 
similarly to cenotes and have been very important for human life for hundreds and 
maybe thousands of years! Aquifers store water underground where it is easily 
extracted by wells. Here in San Antonio, we get our water from the Edward’s Aquifer, 
the same place as many people who have lived in this area for hundreds of years. 
These limestone features are formed by weak acids (carbon dioxide) found in rain water 
that slowly erodes at the stone leaving pockets of empty space able to hold water. 
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Procedure: Tell the students about limestone formations and how their daily lives 

are affected by one, the Edward’s Aquifer. Follow the steps below to exemplify to 
students how weak acids affect limestone material. (the activity below can be done 
individually or in small groups) 
1. Pass out the Limestone Activity Sheet (provided below), three egg carton cups, 1 
chunk of white chalk, 1 limestone rock, 1 non-limestone rock, and a straw to each 
student.  
2. Pour small amounts of each liquid into separate cups and give each student/table of 
students a cup of each liquid. 
3. Have the students place the chalk, limestone rock, and non-limestone rock into the 3 
egg carton cups and label them 1, 2, and 3 (see Limestone Activity Sheet below).  
4. Using the straw like an eye dropper (by dipping it into a liquid and placing a finger 
over one end), have the students put a small drop of liquid on each sample (chalk, 
limestone, non-limestone) starting with water, then vinegar, then the other liquids you 
have chosen (suggested: milk, lemon juice, cola). As they drip each liquid onto a 
sample, have the students record what happens on the Limestone Activity Sheet.  
 
 Explain to the students that some of these liquids (especially vinegar) are weak acids. 
Weak acids like the ones they have used here effect limestone by dissolving it. Chalk is 
made from limestone and reacts the same way. Ask the students which of the other 
three liquids they tried might be weak acids based on the results from this experiment.  
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Limestone Activity Sheet 
 

 
Name:______________________ 
 
Use the chart below to record what happens when you drip different liquids on 
your samples.  
 

 Sample 1 Sample 2 Sample 3 

 Chalk Limestone Rock 
Non-limestone 

Rock 

Water    

Vinegar    

 
Liquid 3: 

   

 
Liquid 4: 

   

 
Liquid 5: 
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Activity: Make Your Own Hieroglyphic   

          Alphabet 

 

Recommended Grade Level: 6th – 8th, 10th  
Subject(s): ELA, Fine Arts-Art, Social Studies-World History  
TEKS Requirements Met: Fine Art: 3.3, 3.3, 4.3, 4.2, 4.3, 4.4, 5.3, 5.4, 6.2, 6.3, 6.4, 

7.1, 7.2, 7.3, 7.4, 8.1, 8.2, 8.3, 8.4 
ELA: 6.2, 6.9, 7.9, 8.3, 8.9 
SS: 6.17, 6.18, 10.6  

Time Required: 15-20 mins 
 

Objectives: To have the students understand that writing systems come in many 

types. Not all writing systems are alphabetic like ours. Some other types are 
Pictographic or Logographic.  

 

Materials: 

 Pencils/color pencils 
 Make Your Own Hieroglyphic Alphabet worksheet (provided below) 
 Examples of Pictographic and Logographic writing systems (some examples 

provided below but feel free to research and find more!) 

 

Background: Tell the students about different types of writing systems. Start with 

our alphabetic system. An Alphabetic system uses separate letter to express each 
consonant and vowel. Some examples are English, Spanish, Greek, French, German, 
etc. A Pictographic system uses pictures or symbols to represent ideas and concepts 
rather than specific words. Some examples of who use this are the ancient Mexican 
cultures the Aztec and Mixtec. A Logographic system uses pictures or symbols to 
represent actual words. Hieroglyphic writing systems are logographic. Some examples 
are ancient Egyptian and Maya.  
 

Procedure: Explain that in this activity, the students are going to combine these 

systems by making an alphabet out of hieroglyphic pictures or symbols. Pass out the 
Make Your Own Hieroglyphic Alphabet worksheet. Have the students use the blanks 
beneath the letters to draw a picture or symbol for each letter. 
 
As an additional activity, have the students create name tags for themselves using the 
alphabet they have created. 
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Make Your Own Hieroglyphic Alphabet! 
 

A B C D E F G 

       

H I J K L M N 

       

O P Q R S T U 

       

V W X Y Z   
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Writing System Examples: 

 

Pictographic:  

 

This is a pictograph from a Mixtec Codex (book). The image is of a man speaking. The 

curly design in front of his mouth represents a speech scroll. The image does not stand 

for a particular word but for the concept of a man having a conversation.  

 

Logographic: 

 

These symbols are Egyptian logographs. Each symbol stands for a particular word. 
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Activity: Iconography: Symbolism in     

     Culture 

 

Recommended Grade Level: 6th – 8th, 10th  
Subject(s): ELA, Fine Arts, Social Studies-World History 

TEKS Requirements Met: ELA: 6.2, 6.9, 7.9, 8.3, 8.9 

Fine Art: 3.3, 3.3, 4.3, 4.2, 4.3, 4.4, 5.3, 5.4, 6.2, 6.3, 6.4, 7.1, 7.2, 7.3, 7.4, 8.1, 8.2, 8.3, 
8.4 
SS: 6.17, 6.18, 10.6 

Time Required: 20-30 mins. 
 

Objectives: Students will gain an understanding of how even societies with no 

writing system can express meaning through pictures and symbols. Students will 
organize the content of art from another culture and grasp how that art reflects aspects 
of that culture’s world view. 

 

Materials: 

 Color pencils 
 Scissors (optional) 
 Mississippian period iconography coloring pages (provided below) 
 Examples of iconography and the process of analysis (provided below) 

 

Background: Iconography is the study of the content, meaning, and interpretation 

of art and symbols. All cultures present and past have symbols that have important 
meaning within that culture. For U.S. culture you can see this in street signs (see 
example below) or the golden arches of McDonalds. Many of the cultures 
archaeologists study do not have a writing system. In these cases, iconography 
becomes especially important. For these groups, pictures express many layers of 
meaning. Each individual part of an image (called motifs) may have a particular 
meaning and when you put all of those parts together, they stand for a whole new 
meaning or concept. Though it can be difficult to identify all the different motifs within a 
piece of art from another culture, it is an important reflection of their world view. Like any 
aspect of archaeology, iconographers use a specific methodology when analyzing art. 
The key is to deconstruct the image rather than trying to understand it all at once. The 
first step is to identify each individual motif. Often archaeologists do this by coloring 
each motif a different color or cutting them out (see example below). Then they try to 
describe just the general shape of these motifs. Next, iconographers try to identify what 
the motifs might be. Finally, they try to interpret what the symbols might all mean when 
they are all put together. This final step is accompanied by in-depth research into the 
culture and the archaeology of the region.   
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 The iconographic coloring pages provided below are all examples of 
Mississippian period Native American art. The Mississippian period people lived in the 
Southeastern United States around 1000-1400 A.D. They were known for building large 
geometric shaped mounds. They did not have a writing system but did have very 
elaborate pieces of art work that represented aspect of their belief system. These 
images were all found carved on shell cups and pendants.  

 

Procedure: For this activity, students will attempt the first few steps of the 

iconographic process. First, give the students a brief lesson on the importance of 
iconography and the steps involved using the provided example of the Willoughby Disk 
(provided below). Next, allow the students to choose one of the iconographic coloring 
pages (provided below). The students should then color each motif a different color 
and/or cut them out. Have the students make a color coded key where they describe the 
shape of each motif and then identify what it might be. Finally, have the students write a 
few sentences about what they think the whole image means when all the parts are put 
together. You can then read the brief description of what archaeologists know of each 
image. 

 

 

 

 

Example of Iconography in the U.S.: 
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Example of Iconographic Process: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Step 1: Separate each motif 

 

 

 

 

 

 

 

 

Willoughby Disk from Moundville Alabama 
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Step 2: Get more detailed by coloring in 

separate parts of each motif and describe 

them. Let’s try it with the last motif! 

 

 

 

 

 

 

 

 

 

 

 

    It’s a Moth! 

 

 Step 3: Try to interpret it all together 

 
What Archaeologists think: This stone palette was found at the site of Moundville in 
Alabama. Mothra (on the right) shows up here a LOT. SO archaeologists think it is sort 
of like their mascot. In the middle, is a wrapped up bundle with 2 skulls inside. These 
skulls were scalped, which we can see by the designs on the back of the skull. The bi-
lobed arrow (top left) is a common symbol for a warrior or battle. The 2 hands (bottom 
left) are symbols called the hand and eye motif. Iconographers have discovered that 
these symbols are supposed to represent a portal through the Milky Way. Some Native 
American groups believe that after you die the soul travels through the milky way to its 
final resting place. 
From the Texas State University Website (about the iconographer archaeologists who 
deciphered the disk): 



70 
 

―This 700-year-old stone object, found at the archaeological site of Moundville, Ala., is 
an important piece of American art. 
Called the Willoughby disk, it is a portable altar whose engraved symbolism showed 
America’s ancient Mississippian peoples how to find their way into the afterlife. The 
engravings on the disk were interpreted by scholars who meet annually at Texas State 
to recover the lost meanings of Native American symbolism.‖ 
―…the Willoughby disk’s association with afterlife ritual can be seen in each of the 
symbols engraved on the disk. Morning Star is represented by his bi-lobed and 
feathered arrow, which appears to the right of the central column. The column, adorned 
with skulls, is not a column but a sacred bundle that would be unrolled during a religious 
ceremony. Actual sacred bundles, often comprising a woven reed basket or a piece of 
cloth tied with braided buckskin, contained arrows and other sacred objects used in 
rituals. 
The symbols of the hands with eyes in the palms — called hand-and-eye motifs — are 
thought to be portals to the realm of the dead. The motif may very well represent the 
constellation Orion, as well as the Milky Way. The Milky Way itself was viewed as a 
highway of light that functioned as a celestial road to the realm of the dead. Even today, 
among many Native Americans, the Milky Way is known as the Path of Souls. In the 
context of the Willoughby disk, the hand-and-eye motif tells its ―readers‖ that, when 
Orion rises in the sky, the souls of the dead are to leap through the hand-and-eye portal 
to the Milky Way, to start the journey to the realm of the dead.‖ 

 

Coloring Pages: Below are various coloring pages of images that appear 

carved on large conch shell cups and pendants at different Mississippian sites. 
 
Page 1: Feathered Serpents- The Mississippian people viewed the milky way as a 
feathered serpent. After death, an individual would travel along the feathered 
serpent/milky way to the afterlife. 
 
Page 2: Bird Man- For many groups during the Mississippian period, Bird Man was a 
prominent deity. Often rulers or religious practitioners would dress up like Bird Man and 
put on performances. 
 
Page 3: Snake Men- This image represents two men with snake-like tails or snake 
capes. There is a good chance that because their tails are different, they represent 2 
different types of snakes that were in the environment that the Mississippian people 
lived in. Even though they often created fantastical creature such as the feathered 
serpent, they were often based on real creatures. The two men are emerging from a 
hole in another snake’s back. This may mean that the snake represented the earth or 
that they were on the milk way. The men may also be dressed in costumes and are 
shown doing some performance. What do you think?? 

* Coloring Pages from:  Brain, Jeffrey P. and Phillip Phillips 1996 Shell Gorget Styles of the Late Prehistoric and 

Protohistoric Southeast. Peabody Museum Press, Peabody museum of Archaeology and Ethnology, Harvard 

University. Cambridge, MA 
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Activity: Lay Out an Archaeological Unit  

      and Artifacts Mapping  

 

Recommended Grade Level: 3rd – 7th  
Subject(s): Math 
TEKS Requirements Met: Math: 3.9, 3.11, 3.14, 3.15, 3.16, 4.8, 4.9, 4.10, 4.14, 

4.15, 5.5, 5.6, 5.7, 5.8, 5.9, 5.10, 5.13, 5.14, 5.15, 5.16, 6.7, 6.11, 6.12, 6.13, 7.5, 7.7, 
7.8, 7.11, 7.13, 7.14, 7.15 

Time Required: 60-90 mins 

 

Objectives: Students will use the Pythagorean Theorem to lay out a 1 meter by 1 

meter unit and map “artifacts” using graphing. (Teachers may simplify this activity for 
younger students by removing Pythagorean Theorem and instead discussing how 2 
triangles make up a perfect square.) 

 

Materials: Per unit 

 Tape 
 String 
 2 meter sticks 
 1 metric measuring tape (or measuring tape that has inches and centimeters) 
 Various classroom or show and tell objects to use as “artifacts 
 Grid map worksheet (provided below) 

 

Background: Archaeologists begin excavations by laying out 1x1 meter square 

units (see activity on measurements conversion for more information on why 
archaeologists use the metric system). It is highly important that these units be as close 
to perfect squares as possible as they carefully map finds within the unit based on a grid 

system. In order to do this archaeologists use the Pythagorean Theorem:         . 
After these units are created, excavation can begin. As archaeologists find artifacts they 
map their location on graph paper by creating a chart using x and y axis. The placement 
of artifacts may contain vital information for interpretation so the contexts of artifacts 
within a unit and in relation to each other have to be preserved. By mapping the artifacts 
before removing them, archaeologists will be able to refer the artifact’s context after 
they get back to the lab.  

 

Procedure: Explain to students the reason archaeologists use square units and the 

metric system (see activity on measurement conversion for additional info). Remember 
that 1 meter = 100 centimeters. Next, introduce the Pythagorean Theorem. Refer to the 
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example graphic below. The following steps can be done as a class or the students can 
be split into groups.  
 
Laying Out the Unit 
1. Clear the classroom floor of all desks. 
2. Place an “x” of tape on the ground. This is your starting point and your “Datum”. A 
datum point is the 0, 0 coordinate on your graph. 
3. Lay a meter stick down with one end on the datum point.  
4. Place a second “X” of tape at the end of the meter sticks. You now have the first 2 
corners of your square unit. 
5. In order to find the third corner, you will need to make a right triangle. Use the 
Pythagorean Theorem to figure out the hypotenuse if both the opposite and adjacent 
sides = 100 centimeters. (Answer = 141cm). 
6. Use the measuring tape and second meter stick to complete the right triangle/half of 
the square unit and place a third “X”. 
7. Repeat the process to find the fourth corner and place the final tape “X”. 
8. Tape the string between the four corners you have marked with tape “X’s”. 
 
Mapping Artifacts 
1. Place classroom objects (such as pens, pencils, staplers, etc) or objects brought in 
by students within the unit. These will be your mock artifacts. 
2. Pass out a Grid Map Worksheet (provided below) to each group. 
3. To map artifacts, cross the two meter sticks perpendicularly over top the artifact you 
are attempting to map. Remember that your datum point is your 0, 0 coordinate. 
4. The vertical meter stick will give you the y axis and the horizontal meter stick will give 
you the x axis. 
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Example: 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

100 cm 

100 cm 

100 cm 

100 cm 

141 cm 

X Datum 

X Axis 

Y Axis 
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Activity: Legend of the Bluebonnets 

 

Recommended Grade Level: K – 4th  

Subject(s): ELA, Social Studies 
TEKS Requirements Met: SS: 1.15, 1.18, 2.6, 2.15, 2.19, 3.15*, 3.18, 4.1, 4.16, 

4.19 
ELA: K.6, K.8, K.9, 1.9, 1.13, 1.14, 2.6, 2.13, 2.27, 3.5, 3.12 

Time Required: 30-40 mins 
 

Objectives: Students will read a Texas Native American (Comanche) legend and 

learn a lesson about sacrificing for the greater good. 

 

Materials: 

 Book “Legend of the Bluebonnets” by Tomie de Paola 
 Bluebonnet activity page printed on thick paper like card stock (provided below) 
 Butter free popcorn 
 Blue powder acrylic paint 
 Large plastic Ziploc bag 
 Elmer’s glue 

 

Background: During the period of Spanish contact, the Comanche Indians lived in 

Northern Texas. They were hunters and gatherers that followed herds of buffalo and 
elk. The “Legend of the Bluebonnets” is a tale of a young Comanche girl and the origin 
of the bluebonnet, the Texas state flower. The young girl offers the great spirits her doll 
as a sacrifice to end the drought which has killed many of her people including her 
family. When no one else would give up their prize possession, the young girl saves her 
village by sacrificing her last material connection to her family.   

 

Procedure: Tell the students that the state flower of Texas is the bluebonnet and 

that today they will hear a Comanche legend about the origin of the bluebonnet. Have 
the students take turns reading pages from the “legend of the Bluebonnets”. There are 
two options for a follow up activity. For younger children pass out a copy of the 
bluebonnet activity page (provided below). Have the students color in the stems and 
leaves of their bluebonnets. Before class, pop the butter free popcorn and pour into 
large plastic bag. Pour some blue powder acrylic paint into the bag and close. Shake 
bag until popcorn is coated with the paint. Pass out a small handful of the blue popcorn 
to each student. Have the students paste the popcorn on as the flowers. Hang the 
pictures along the sides of the room to make your classroom a field of bluebonnets! For 
older children or as an additional activity, have the students write a short essay about 
their own prize possession. 
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Activity: Measurement Conversions 

 

Recommended Grade Level: 2nd – 7th  
Subject(s): Math 
TEKS Requirements Met: Math: 2.4, 2.9, 2.12, 2.13, 2.14, 3.11, 3.14, 3.15, 3.16, 

4.10, 4.14, 4.15, 4.16, 5.10, 5.14, 5.15, 5.16, 6.8, 6.11, 6.12, 6.13, 7.4 

Time Required: 20 mins 

 

Objectives: The students will understand the difference between the measurement 

system used in the U.S. vs. the metric system and be able to utilize each. 
  

Materials:  

 Yard Stick or Measuring Tape per group 
 Meter Stick or Metric Measuring Tape per group 
 Calculator per group 
 Measurement Worksheet (provided below) per student 

Background: The metric system is used in 95 percent of world. The English 

measurement system is only used in the U.S., Liberia, and Burma. The English system 
is older and was based on measuring height by hands and yards by feet. This system 
was especially handy for agriculturalists but not easy for scientific purposes. The metric 
system is based on increments of 10. It also has fewer conversions. This makes the 
metric system a much easier system to calculate with. As archaeologists all over the 
world often refer to one another’s research, archaeologists in the U.S. use the metric 
system to keep measurements consistent. The metric system makes it much easier to 
layout excavation units and understand the maps of excavations by fellow 
archaeologists. Additionally, it is much easier mathematically to layout a square unit that 
is 1x1 meter (100x100 centimeters) as opposed to the closest equivalent of 1x1 yard 
(36x36 inches).   

 

Procedure: For this activity, break the students into groups of 3 or 4 (this can also 

be done individually but having groups of students saves on the cost of materials). Pass 
out the Measurement Worksheet (provided below) to each student. Pass out the 
measuring tools to each group (do not pass out the calculator yet). Tell the students 
they will be taking their height measurements in inches, then converting that number 
into feet, and then converting into yards. Next, they will take their height measurements 
in centimeters and convert that number into meters. The students should first do the 
calculations by hand. Then allow the students to check their work with a calculator. Tell 
them to record their findings on the worksheet. To close, ask if they found the 
conversions of one system to be easier than the other. You can expand this activity by 
asking them to measure and convert other classroom objects. 
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Measurement Conversion Worksheet 

 
Name:_____________________ 
 
Instructions: 

 Measure how many inches you are 

 Convert yards into feet 

 Convert feet into yards 

 Measure how many centimeters you are 

 Convert into meters 

1 yard   =   3 feet    

1 foot   =   12 inches 

1 meter   =   100 centimeters 

 

Inches Feet  Yards 

   

 
 

Centimeters  Meters 
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Activity: Old World/New World: The   

 Columbian Exchange 

 

Recommended Grade Level: 2nd – 5th  
Subject(s): Social Studies 
TEKS Requirements Met: SS: 2.2, 2.3, 2.5, 2.6, 2.7, 2.8, 2.10, 2.16, 2.17, 2.18, 3.2, 

3.3, 3.4, 3.5, 3.7, 3.13, 3.17, 3.18, 4.2, 4.6, 4.8, 4.9, 4.12, 4.13, 4.19, 4.20, 4.21, 5.1, 
5.4, 5.6, 5.8, 5.9, 5.10 
Time Required: 30 mins 
 

Objectives: Students will gain a basic understanding of plants and animals found in 

the “New World” (i.e. continents in the Western Hemisphere) that originated from the 
“Old World” (i.e. Eastern Hemisphere) vs. plants and animals that are native to the “New 
World”. This exchange is widely referred to as “The Columbian Exchange”. 

 

Materials: 

 Large World Map 
 List of Old World and New World plants and animals (provided below) 
 Cutout example pictures of Old World and New World plants and animals  
 Tape 

 

Background: Archaeologists refer to different parts of the world as “Old World” 

and “New World”. “Old World” refers to Europe, Africa, Australia, and Asia whereas 
“New World” refers to the Americas. Many common plants and animals that we see 
today were not native to the Americas. The items were introduced by European 
explorers and colonists.  

 

Procedure: Before beginning this activity, find and cutout various pictures of Old 

World and New World plants and animals and put tape on the back of each picture. 
Define “Old World” and “New World” by pointing to these regions on the map. Explain to 
students the concepts of introducing Old World plants and animals to the New World. 
Below you will find a list of items and their designation of Old World or New World. Have 
the students take turns placing the items on the world map.  
 
 
 
 
 
 



 

83 
 

Examples of Old World vs. New World Plants and 
Animals 

 

Old World New World 
almond  alligator  
banana  avocado  
carrot  bear  
chicken  bell pepper  
coffee  bison  
cow  blueberry  
cucumber  chili pepper  
goat  chocolate  
horse  cranberry  
lettuce kidney beans  
oats  papaya  
olive  peanut  
onion  pineapple 
oranges  pinto beans  
peach  pumpkin  
pig  squash  
rice  sunflower seed  
sheep  tomato  
sugar cane  turkey  
walnut  vanilla  
wheat  
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Activity: San Antonio Mission Ceramics 

 

Recommended Grade Level: 4th, 7th  

Subject(s): Social Studies 
TEKS Requirements Met: SS: 4.1, 4.2, 4.10, 4.12, 7.2, 7.19, 7.20 

Time Required: 45 mins 
 

Objectives: Students will gain an understanding ways in which two different 

cultures can meld together after being in contact with one another for an extended 
period of time. In particular, the students will see how Native American and European 
ceramic styles and forms eventually influenced one another at the missions. 

 

Materials: 

 Clay (if your school does not have a kiln or oven to fire clay, be sure to get an air 
dry clay available at most craft stores) 

 Small bowl of water (per student) 
 Toothpick (per student) 
 Examples of Mission Ceramics both Native American and European (provided 

below) 
 Glaze (optional) 

 

Background: When drastically differing cultures have continuous interactions over 

time, aspects of those cultures will begin to reflect each other. This melding of cultural 
styles can be seen in the ceramics of colonial period Native Americans and Europeans 
excavated from the San Antonio missions. Though the ceramics of the Europeans and 
the Native Americans differed greatly in style, form, and production methods, 
archaeologists are finding that after the Europeans colonized to the Americas, ceramics 
began to look like a meld of the different cultural characteristics. This was first seen at a 
Spanish Florida site but is also present here in the San Antonio missions in the form of 
Goliad pottery. One theory as to why the ceramics around the missions changed was 
that the Europeans did not have access to European potters. Therefore, they trained 
Native American potters to create ceramics in the European style. These Native 
American potters would still use many of their own techniques but aspect of European 
styles such as handles or lipped rims may have been added. The type of material used 
to create ceramics would also have been different because of varying materials 
available between the regions.  
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The following is a list of differences between European and Native American ceramics 
in Texas: 
 

Culture: European Native American 

Production: Wheel thrown Hand formed by pinch pot 
or coils (rounded coils of 
clay build up the vessel and 
are then smoothed so they 
are no longer visible) 

Style: Tin glazed (this was a style reserved for the 
wealthy as it was rare and very ornate often 
with elaborate floral designs on white 
background), lead glaze, floral patterns 

Often very plain with little to 
no outer decoration, 
unglazed 

Form: Foot rings (a ring on the base of the vessel 
for it to rest on), lipped rims, and handles 

Greatly varied but often 
utilitarian vessels were 
thicker than European 
ceramics, large which are 
good for storage and 
cooking, and are resistant 
to breakage 

 

 

Procedure: This activity pairs well with a lesson on San Antonio missions. Explain 

to the students how very different cultures can have an effect on one another, for 
example, ceramic style and form. Show the students the images of European vessels 
and Native American vessels (provided below). Tell the students that a new form of 
pottery was eventually created that contained elements of each cultures’ style, form, 
and/or production methods. Pass out a chunk of clay to each student; tell them they will 
be using Native American production methods of pinch pots or coiling to create a 
vessel. Their assignment is to make a vessel that includes elements of both European 
and Native American pottery (as seen in the images provided below). They can choose 
any aspects of any of the examples to combine in their creation. For example, they 
could choose to try and make the shape of a Native American vessel but decorate it 
with the floral pattern of a European vessel (use the toothpick or glaze to decorate the 
vessel) or add a handle. 
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Examples of European Ceramics: 
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Examples of Native American Ceramics: 
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Peanut butter stratigraphy activity adapted from Expeditions into Ohio’s Past: Teacher’s Guide and 
Florida Public Archaeology Network’s Beyond Artifacts: Teaching Archaeology in the Classroom 
http://www.flpublicarchaeology.org/ 
 

Activity: Peanut Butter and Jelly    

Stratigraphy  

(See below for alternative activity in the case of a severe peanut 

allergy or less time required) 

 

Recommended Grade Level: Any 
Subject(s): Science-Earth Science 
TEKS Requirements Met: Science: 3.7, 4.3, 4.7, 5.7, 6.10, 7.8, 11.7, 11.11 

Time Required: 45-60 mins 
 

Objectives: By creating an edible archaeological site, students will understand the 

natural formation of stratigraphy, how it is affected by humans, and how archaeologists 
use it as a relative dating tool.  

 

Materials: Per student or pair of students 

 3 slices of bread 
 3 tablespoons of jam or jelly 
 2 tablespoons of peanut butter 
 Raisins (approximately 5) 
 Chocolate sprinkles 
 Small colorful candy pieces (ex: Nerds or colored sprinkles) 
 2 paper plates 
 Plastic knife 
 Plastic spoon 
 2 Large clear straws 
 Napkins 

 

Background: Throughout this review of stratigraphy, examples will refer to the 

illustration provided below. Stratigraphy is the study of rock and soil accumulation which 
results in layers. According to the “law of superimposition”, sediment layers are 
deposited over time with the oldest layer on the bottom and the youngest layer on the 
top (ex: layer H is older than layer D and Layer D is older than layer F). Archaeologists 
employ this law of superimposition in order to find out the relative date (approximate 
date as opposed to an absolute date) of an archaeological find. Archaeologists can do 
this in two ways. The first way, is to note at what stratigraphic layer an artifacts are 
found. Artifacts in lower layers will likely be older than those in higher levels. In the 
second way archaeologists can take this a step further by testing the absolute date of a 
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layer (through radio-carbon dating). With this date, archaeologists can estimate that an 
artifact from that layer will have approximately the same date.  
 Human activity can have a distinct effect on the stratigraphy of an area. For 
instance, humans may build structures, lay down plaster floors, or dig holes to deposit 
objects or bury bodies. Natural disturbances can also alter the buildup of stratigraphic 
layers. For example, small rodents dig holes and roots grow through the layers mixing 
the soils (ex: roots and hole labeled G). All of these human activities and natural 
disturbances and more are visible as archaeologists excavate. Archaeologists must be 
cognizant of these possibilities as they excavate. An artifact may appear to be from a 
lower stratigraphic layer when in fact it was simply deposited in a hole that cut from a 
higher layer into that lower layer (ex: the hole labeled E). One way archaeologists 
attempt to track these sorts of disturbances is to make detailed maps of excavations 
and the profiles of unit side walls.  

 

Procedure: Using the above review and the illustration provided below, give the 

students a brief lesson on stratigraphy. Pass out the materials to the students. You may 
decide to put students in pairs to save on materials. Make sure they know to wait to use 
any of them until they are instructed. As you lead the students through the creation of 
their site follow this narrative: 
 
1. Thousands of years ago, there was once an empty field in Texas near a river. (Lay 
down 1st slice of bread) 
 
2. One year the river flooded and left a thick layer of mud. (Spread 2 tablespoons of 
peanut butter on the slice of bread) 
 
3. Later that year a group of Archaic Indians came to this spot and built a fire hearth 
which left behind a small circle of rocks that had been burnt and cracked by the fire. 
(Cut raisins in half and arrange in a small circle somewhere on the peanut butter and fill 
the circle with chocolate sprinkles) 
 
4. These people move away and over time a layer of dirt forms over top the campsite. 
(Lay 2nd slice of bread) 
 
5. Eventually, a group of Caddo Indians moved to the site. These people decided to 
stay for a while and made many stone tools and pottery. When some of their pottery 
broke they would place the broken pieces in a trash pile called a midden. (Make a small 
pile of colored candies, not all, somewhere on the bread these will be your artifacts)  
 
6. These people also liked to bury objects as offerings in hopes that they would bring 
good luck. (Using the plastic knife or spoon dig two small holes somewhere in the top 
layer of bread and place a few pieces of colored candies in each hole) 
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7. The people decide to leave the site because the river was too close and may flood. 
Not long after the people left the river flooded again (Spread the jelly on top of the 
bread, this may push some of the candy artifacts around. This is a common occurrence 
at sites) 
 
8. As time passes, more dirt builds up and covers the site. (Lay down the 3rd slice of 
bread) 
 
9. Today, archaeologists know that people often lived near sources of water and think 
that Native Americans may once have lived at this site. They decide to conduct some 
test pits or cores to see if they can find evidence of habitation. This evidence would be 
things like artifacts or fire cracked rock. (Use the large clear straws to make test pits by 
pushing the straw all the way through the sandwich. Make 4 test pits. Looking at the 
straw, you should be able to see the multiple layers that built up. You should also be 
able to see if you hit any artifacts. If you find a raisin or colored sprinkle you have found 
a habitation site! )  
 
10. Have the students cut the remainder of the sandwich in half and eat it if they wish. 
 To close this activity, ask the children which artifacts were older, the colored 
candies or the raisins and chocolate sprinkles. Ask them what action (digging the holes 
and burying candy artifacts) would have disturbed their natural stratigraphy. Ask them if 
they would have known which was older if the sandwich was put in a blender and all of 
the “artifacts” had been mixed together. Explain to them that is why archaeologists have 
to be very careful when the conduct test pits or excavations so they do not mix up which 
artifacts come from which stratigraphic layer.  
 

Alternative Activity: To save some time or in case you have a student with a 

severe peanut allergy use the following alternative activity. As an alternative to the 
above activity, you can choose to have students watch (or call them up to one by one to 
help participate) as you create stratigraphy out of cake. Follow the same narrative using 
different types of cake (ex: chocolate and yellow) and icing (ex: vanilla and cherry) as 
the stratigraphic layers. Prepare the cake layers at home the night before. Use the 
raisins, chocolate sprinkles, and colored candies in the same way. Have some of the 
students come up and do several test pits. The above closing questions will also work 
for this activity. Cut the cake into slices and have the students inspect the “stratigraphy” 
of your layer cake site! 
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Stratigraphy Example: 



 

 

Additional Resources 
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Texas Archaeology – Lesson Plans 
 
Texas Beyond History (Teachers’ and Lesson Plans) – from Texas Archaeological 
Research Lab (TARL) at UT-Austin. This is the first stop for any Texas teacher interested 
in using archaeology in the classroom. Texas Beyond History provides lesson plans, 
activities, resources and curriculum standards for all grade levels.  
http://www.texasbeyondhistory.net/teach/index.html 
 
Texas Historical Commission (Teachers Lesson Plans for La Salle Project) – THC has 
excellent resources for teachers and anyone interested in Texas Archaeology. This is a 
good place to look to answer most questions regarding laws that cover archaeological 
findings in the state of Texas. 
http://www.thc.state.tx.us/lasalle/laseducation.shtml 
 
National Parks Service (Archaeology) – site for planning a field trip to the San Antonio 
Missions National Historical Park. Also includes lesson plans and enrichment activites.  
http://www.nps.gov/saan/forteachers/index.htm 
 
Texas Parks and Wildlife (TPWD) Lessons and Activities 
http://www.tpwd.state.tx.us/outdoor-learning/resources/keep-texas-wild/living-off-the-
land/activities-and-lesson-plans-2 
 
Dig Magazine – Archaeology magazine geared towards school-aged children. Topics 
are of general interest, and usually include a new thematic activity every issue. An 
excellent resource for any age. 
http://www.digonsite.com/grownups/using.html 
 
New Handbook of Texas: http://www.tsha.utexas.edu/handbook/online 
13 Days: Siege of the Alamo 
http://dl.dropbox.com/u/11809820/Alamo1DZ/Default.html 
 
Texas Social Studies (UTEP) 
http://academics.utep.edu/Default.aspx?tabid=55138 
 
 

Field Schools in Texas 
 
Gault School of Archaeology (Education) 
http://www.gaultschool.org/Outreach/GSARFilm.aspx 
 
The Shumla School of Archaeology 
http://www.shumla.org/  
 
 
 
 

http://www.texasbeyondhistory.net/teach/index.html
http://www.thc.state.tx.us/lasalle/laseducation.shtml
http://www.nps.gov/saan/forteachers/index.htm
http://www.tpwd.state.tx.us/outdoor-learning/resources/keep-texas-wild/living-off-the-land/activities-and-lesson-plans-2
http://www.tpwd.state.tx.us/outdoor-learning/resources/keep-texas-wild/living-off-the-land/activities-and-lesson-plans-2
http://www.digonsite.com/grownups/using.html
http://www.tsha.utexas.edu/handbook/online
http://dl.dropbox.com/u/11809820/Alamo1DZ/Default.html
http://academics.utep.edu/Default.aspx?tabid=55138
http://www.gaultschool.org/Outreach/GSARFilm.aspx
http://www.shumla.org/
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Archaeology Research Centers in Texas 
 
Center for Archaeological Research 
http://car.utsa.edu/index.html  
 
 
Texas Archaeology Research Lab 
http://www.utexas.edu/research/tarl/  
 
Center for Maritime Archaeology and Conservation 
http://nautarch.tamu.edu/cmac/  
 
Center for the Study of First Americans 
http://centerfirstamericans.org/  
 
Center for Archaeological Studies 
http://www.txstate.edu/anthropology/cas/  
 
 

Professional Organizations 
 
American Anthropological Association 
http://www.aaanet.org/ 
 
Archaeological Institute of America 
http://www.archaeological.org/  
 
Society for American Archaeology 
http://www.saa.org/  
 
Society for Historical Archaeology 
http://www.sha.org/  
 
Texas Archaeology Society 
http://www.txarch.org/  
 
South Texas Archaeology Association 
http://www.staa.org/  
 
Council of Texas Archaeologists 
http://www.counciloftexasarcheologists.org/  
 
Southwest Texas Archaeological Society 
http://www.trinity.edu/swtas/ 
 

 

http://car.utsa.edu/index.html
http://www.utexas.edu/research/tarl/
http://nautarch.tamu.edu/cmac/
http://centerfirstamericans.org/
http://www.txstate.edu/anthropology/cas/
http://www.aaanet.org/
http://www.archaeological.org/
http://www.saa.org/
http://www.sha.org/
http://www.txarch.org/
http://www.staa.org/
http://www.counciloftexasarcheologists.org/
http://www.trinity.edu/swtas/
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General Lesson Plans and Activities 
 
Smithsonian Education 
http://smithsonianeducation.org/ 
 
Discovery Education (videos by subscription) 
http://www.discoveryeducation.com/ 
 
Bedroom  Archaeology Activity 
http://www.polartrec.com/files/resources/activity/bedroom_archaeology_final.pdf 
 
Trash Can Archaeology Activity 
http://research.history.org/Archaeological_Research/KidsPage/TrashCan.cfm 
 
Westford History in Our Back Yard Web site (5th grade web site): 
http://www.vetc.vsc.edu/ws/archeology/arch.htm 
 
Ice Age Animals Activity 
http://www.sfu.museum/journey/an-en/secondaire1er-middle/pe_aide-pt_resources 
 
America’s Stonehenge: Classroom Activities and Teacher Resources 
http://www.stonehengeusa.com/Classroom%20Activities.htm 
 
Project Archaeology 
http://projectarchaeology.org/Teachers.asp 
 
Studying archaeology in high school 
http://archaeology.about.com/cs/curricula/a/highschool.htm 
 
 

Archaeology Career Info 
 
Cultural Anthropology Career Opportunities: 
http://highered.mcgraw-
hill.com/sites/0072500506/student_view0/career_opportunities.html 
 
FAQ About Careers in Archaeology in the U.S. 
http://www.museum.state.il.us/ismdepts/anthro/dlcfaq.html 
 
Career Opportunities with an Archaeology Degree 
http://www.uwlax.edu/sociology/archaeology/careers.htm 
 
Alternative Careers in Archaeology 
http://www.drew.edu/anthropology/archaeology-minor/careers-in-archeology 
 
Current Archaeology 

http://smithsonianeducation.org/
http://www.discoveryeducation.com/
http://www.polartrec.com/files/resources/activity/bedroom_archaeology_final.pdf
http://research.history.org/Archaeological_Research/KidsPage/TrashCan.cfm
http://www.vetc.vsc.edu/ws/archeology/arch.htm
http://www.sfu.museum/journey/an-en/secondaire1er-middle/pe_aide-pt_resources
http://www.stonehengeusa.com/Classroom%20Activities.htm
http://projectarchaeology.org/Teachers.asp
http://archaeology.about.com/cs/curricula/a/highschool.htm
http://highered.mcgraw-hill.com/sites/0072500506/student_view0/career_opportunities.html
http://highered.mcgraw-hill.com/sites/0072500506/student_view0/career_opportunities.html
http://www.museum.state.il.us/ismdepts/anthro/dlcfaq.html
http://www.uwlax.edu/sociology/archaeology/careers.htm
http://www.drew.edu/anthropology/archaeology-minor/careers-in-archeology
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http://www.archaeology.co.uk/careers-in-archaeology 
 
What can I do with a degree in Anthropology/Archaeology? 
http://campusapps2.fullerton.edu/Career/students/majors/information/anthropologyInfo.a
spx 
 
What Can I Do With This Major? (Anthropology/Archaeology) 
http://careers.utah.edu/jobSearch/employer/what_can_i_do/information/anthropology.pdf 
 
 

General Interest Archaeology 
 
Archaeolink 
http://www.archaeolink.com/ 
 
Anthropology 
http://www.cyberpursuits.com/anthro/ 
 
Anthropology in the News 
http://anthropology.tamu.edu/news/ 
 
 ArchNet:  
http://archnet.org/library/ 
 
Archaeology Channel 
http://www.archaeologychannel.org/ 
 
Anthropology.net 
http://anthropology.net/ 
 
Day of Archaeology 2011 
http://www.dayofarchaeology.com/ 
 
Discovering Archaeology:  
http://www.discoveringarchaeology.com/ 
 
Great Archaeology 
http://www.greatarchaeology.com/ 
 
Indiana Jones: The Exhibit 
http://www.indianajonestheexhibition.com/ 
 
Lawrence Hall of Science:  
http://lhs.berkeley.edu 
 
 

http://www.archaeology.co.uk/careers-in-archaeology
http://campusapps2.fullerton.edu/Career/students/majors/information/anthropologyInfo.aspx
http://campusapps2.fullerton.edu/Career/students/majors/information/anthropologyInfo.aspx
http://careers.utah.edu/jobSearch/employer/what_can_i_do/information/anthropology.pdf
http://www.archaeolink.com/
http://www.cyberpursuits.com/anthro/
http://anthropology.tamu.edu/news/
http://archnet.org/library/
http://www.archaeologychannel.org/
http://anthropology.net/
http://www.dayofarchaeology.com/
http://www.discoveringarchaeology.com/
http://www.greatarchaeology.com/
http://www.indianajonestheexhibition.com/
http://lhs.berkeley.edu/
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List of Archaeology Sites (by country) 
http://www.enotes.com/topic/List_of_archaeological_sites_by_country 
 
National Geographic Online for Kids  
http://www.nationalgeographic.com/kids/ 
 
 
National Park Service Cultural Resources: http://www.cr.nps.gov 
Bureau of Land Management (U.S. Department of Interior) Heritage Education  
http://www.blm.gov/wo/st/en/res/Education_in_BLM/Learning_Landscapes/For_Teacher
s/Heritage_Education/field_school_opportunities.html 
 
Peabody Museum of Archaeology and Ethnology (Harvard University) 
http://www.peabody.harvard.edu/ 
 
 

Texas Archaeology 
 
Texas Historical Commission – Archeology 
http://www.thc.state.tx.us/archeology/aadefault.shtml 
 
Texas Site Confirms Pre-Clovis Settlment of the Americas 
http://www.sciencemag.org/content/331/6024/1512.full 
 
 
Rancho de las Cabras 
http://www.texasbeyondhistory.net/st-plains/images/he4.html 
 
El Paso Museum of Archaeology 
http://www.elpasotexas.gov/arch_museum/ 
 
Texas Heritage & Historical Organizations 
http://www.museumsusa.org/museums/?k=1271407%2CCategoryID%3A1601640%3BSt
ate%3ATX%3Bdirectoryid%3A200454 
 
Archaeology and Anthro Links 
http://pw1.netcom.com/~wandaron/arch-anth.html 
 
 

Southwestern Archaeology 
 
Anasazi Heritage Center:  
http://www.co.blm.gov/ahc/hmepge.htm 
 
Center for Archaeological Research: 
 http://www.csbs.utsa.edu/research/car 

http://www.enotes.com/topic/List_of_archaeological_sites_by_country
http://www.nationalgeographic.com/kids/
http://www.cr.nps.gov/
http://www.blm.gov/wo/st/en/res/Education_in_BLM/Learning_Landscapes/For_Teachers/Heritage_Education/field_school_opportunities.html
http://www.blm.gov/wo/st/en/res/Education_in_BLM/Learning_Landscapes/For_Teachers/Heritage_Education/field_school_opportunities.html
http://www.peabody.harvard.edu/
http://www.thc.state.tx.us/archeology/aadefault.shtml
http://www.sciencemag.org/content/331/6024/1512.full
http://www.texasbeyondhistory.net/st-plains/images/he4.html
http://www.elpasotexas.gov/arch_museum/
http://www.museumsusa.org/museums/?k=1271407%2CCategoryID%3A1601640%3BState%3ATX%3Bdirectoryid%3A200454
http://www.museumsusa.org/museums/?k=1271407%2CCategoryID%3A1601640%3BState%3ATX%3Bdirectoryid%3A200454
http://pw1.netcom.com/~wandaron/arch-anth.html
http://www.co.blm.gov/ahc/hmepge.htm
http://www.csbs.utsa.edu/research/car
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Crow Canyon Archaeological Center:  
http://www.crowcanyon.org 
 
RockArtNet:  
http://www.geocities.com/Athens/5806/ 
Links to Rock Art Sites:  
http://www.questorsys.com/rockart/links.htm 
 
Southwestern Archaeology:  
http://swanet.org/ 
 
 

Mayan Archaeology 
 
MayaQuest:  
http://www.mecc.com/mayaquet.html 
 
The Maya World 
http://pa.gov/portal/server.pt/gateway/PTARGS_0_2_17313_2059_285531_43/http%3B/
pubcontent.state.pa.us/publishedcontent/publish/cop_environment/phmc/communities/ex
tranet/archaeology/curriculmsucontent/supplemental_maya1.pdf 
 
 

Marine (Underwater) Archaeology 
 
Nautical Archaeology at TX A&M: http://nautarch.tamu.edu 
 

Native Americans 
 
http://www.enchantedlearning.com/crafts/indian/ 
http://www.angelfire.com/realm/shades/nativeamericans/1maps.htm 
http://www.native-languages.org/headdresses.htm 
http://www.apples4theteacher.com/coloring-pages/native-americans/indian-symbols-art-
drawings.html 
http://teacher.scholastic.com/lessonrepro/reproducibles/profbooks/nativeamerresources.
pdf 
http://www.apples4theteacher.com/coloring-pages/native-americans/ 
http://media.scouting.org/boyslife/workshop/arrows.pdf 
http://www.squidoo.com/lensmastertipi 
http://www.crayola.com/lesson-plans/detail/tribal-shield-lesson-plan/ 
 
 

 
 

http://www.crowcanyon.org/
http://www.geocities.com/Athens/5806/
http://www.questorsys.com/rockart/links.htm
http://swanet.org/
http://www.mecc.com/mayaquet.html
http://pa.gov/portal/server.pt/gateway/PTARGS_0_2_17313_2059_285531_43/http%3B/pubcontent.state.pa.us/publishedcontent/publish/cop_environment/phmc/communities/extranet/archaeology/curriculmsucontent/supplemental_maya1.pdf
http://pa.gov/portal/server.pt/gateway/PTARGS_0_2_17313_2059_285531_43/http%3B/pubcontent.state.pa.us/publishedcontent/publish/cop_environment/phmc/communities/extranet/archaeology/curriculmsucontent/supplemental_maya1.pdf
http://pa.gov/portal/server.pt/gateway/PTARGS_0_2_17313_2059_285531_43/http%3B/pubcontent.state.pa.us/publishedcontent/publish/cop_environment/phmc/communities/extranet/archaeology/curriculmsucontent/supplemental_maya1.pdf
http://www.enchantedlearning.com/crafts/indian/
http://www.angelfire.com/realm/shades/nativeamericans/1maps.htm
http://www.native-languages.org/headdresses.htm
http://www.apples4theteacher.com/coloring-pages/native-americans/indian-symbols-art-drawings.html
http://www.apples4theteacher.com/coloring-pages/native-americans/indian-symbols-art-drawings.html
http://teacher.scholastic.com/lessonrepro/reproducibles/profbooks/nativeamerresources.pdf
http://teacher.scholastic.com/lessonrepro/reproducibles/profbooks/nativeamerresources.pdf
http://www.apples4theteacher.com/coloring-pages/native-americans/
http://media.scouting.org/boyslife/workshop/arrows.pdf
http://www.squidoo.com/lensmastertipi
http://www.crayola.com/lesson-plans/detail/tribal-shield-lesson-plan/


98 
 

Classical Archaeology (Greece, Rome, Egypt) 
 
http://oi.uchicago.edu/OI/MUS/ED/TRC/MESO/lessonsmeso.html 
 
 

Video/Multimedia 
 
Discovery 
http://news.discovery.com/archaeologist/ 
 
National Geographic 
http://www.nationalgeographic.com/siteindex/archaeology.html 
 
PBS (Nova) 
http://www.pbs.org/ 
 
This History Channel 
http://www.history.com/ 
 
The Smithsonian Channel 
http://www.smithsonianchannel.com/site/sn/home.do 
 
 

Magazines and Periodicals 
 
Dig Magazine 
http://www.digonsite.com/  
 
Archaeology Magazine 
http://www.archaeology.org/  
 
Current Archaeology 
http://www.archaeology.co.uk/careers-in-archaeology 
 
 
Smithsonian Magazine: http://www.smithsonianmag.si.edu/ 
 
American Antiquity, Journal of the Society for American Archaeology, Washington, D.C. 
American Archaeology: The Archaeological Conservancy 
American Scientist, Journal of the Sigma Xi Society 
Anthro Notes, Smithsonian Institution, Anthropology Outreach and Public Information, 
NHB 363 MRC 112, Washington, D.C.  20560 
Archaeology Magazine, Archaeological Institute of America, Boston 
Archaeology and Publication Education Newsletter, Society for American Archaeology, 
Washington, D.C. 
Archaeology on Film, Archaeological Institute of America, Boston 

http://oi.uchicago.edu/OI/MUS/ED/TRC/MESO/lessonsmeso.html
http://news.discovery.com/archaeologist/
http://www.nationalgeographic.com/siteindex/archaeology.html
http://www.pbs.org/
http://www.history.com/
http://www.smithsonianchannel.com/site/sn/home.do
http://www.digonsite.com/
http://www.archaeology.org/
http://www.archaeology.co.uk/careers-in-archaeology
http://www.smithsonianmag.si.edu/
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Archaeological Fieldwork Opportunities Bulletin (1997), Archaeological Institute of 
America, Boston 
Artifact: Journal of the El Paso Archeological Society 
Discover Magazine 
Discovering Archaeology  
Historical Archaeology, Journal of the Society for Historical Archaeology, Tucson 
Insight, Newsletter of the Educational Services Texas State Historical Association 
La Tierra: Journal of the South Texas Archaeological Association 
National Geographic Magazine, National Geographic Society, Washington, D.C. 
Natural History Magazine, Museum of Natural History, New York 
Preservation Magazine, National Trust for Historic Preservation 
Science, Journal of the American Association for the Advancement of Science 
Science News Magazine 
Smithsonian, Smithsonian Institution, Washington, D.C. 
Texas Archeological Awareness Week, Office of the State Archeologist, Texas Historical 
Commission, Austin 
Texas Archeological Society Bulletin, Texas Archeological Society, Center for 
Archaeological Research, The University of Texas at San Antonio 
 
 

Books 
 
http://www.amazon.com/Archaeology-Education-Handbook-Sharing-
American/dp/0742502538 
 
Acker, G. E. 
1996 Life in a Rockshelter. Prehistoric Indians of the Lower Pecos. Hendrick-Long 

Publishing, Dallas. 
 
Anonymous 
1993 A Coloring Book of American Indians. Bellerophon Books, Santa Barbara.  
 
Cook, Barbara, and Sturand Reid 
1987 The Young Scientist Book of Archaeology. EDC Publishing, Tulsa.  
 
Dewey, Jennifer O. 
1996 Stories on Stone: Rock Art Images from the Ancient Ones. Little    
 Brown and Company, Boston. 
 
James, Carolyn 
1990 Digging Up the Past: The Story of an Archaeological Adventure. Franklin Watts, 

New York. 
 
Johnson, Eileen, and Patricia Martin 
1990 An Ancient Water Hole: The Lubbock Lake Landmark Story. Hendrick-Long 

Publishing, Dallas.  

http://www.amazon.com/Archaeology-Education-Handbook-Sharing-American/dp/0742502538
http://www.amazon.com/Archaeology-Education-Handbook-Sharing-American/dp/0742502538
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Perry, Ken 
1978 Indian Life in the Texas Big Bend. Hendrick-Long Publishers, Dallas.  
 
Zappler, George 
1996 Learn About Texas Indians. Texas Parks and Wildlife Press, Austin.  
 
Hackwell, W. John 
1986 Digging to the Past: Excavations in Ancient Lands  Sons, 

New York. 
 
1988 Diving to the Past: Recovering Ancient Wrecks

York. 
 
Legay, G. 
1995 Atlas of Indian America. Chelsea House Publishers, New York. 
 
Macaulay, David 
1979 Motel of the Mysteries. Houghton Mifflin, Boston.  
 
1993 Ship. Houghton Mifflin, Boston.  
 
National Geographic Society 
1988 Hidden Treasures of the Sea. National Geographic Society, Washington, D.C. 

 
Nichols, Peter, and Belia Nichols 
1988 Archaeology: the Study of the Past. Hendrick-Long Publishing, Dallas. 
 
Pickering, Robert B. 
1987 I Can be an Archeologist  
 
Saltter, H. Roney 
1993 The Earliest Americans. Clarion Books, New York. 
 
Smith, Howard E. 
1989 All About Arrowheads and Spear Points. Henry Holt, New York. 
 
Snow, Dean 
1990 The Archaeology of North America. Chelsea House Publishers, New York. 
 
Stuart, Gene S. and George E. Stuart 
1993 Lost Kingdoms of the Maya. National Geographic Society. Washington, D.C. 
 
 
VonHagen, Victor W. 
1960 Maya: Land of the Turkey and the Deer.  World Publishing, Cleveland. 
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Warren, Betsy 
1981 Indians Who Lived in Texas. Hendrick-Long Publishing, Dallas. (Others also 

available from this author) 
Weaver, Muriel Porter 
1993 The Aztecs, Maya, and Their Predecessors: Archaeology of Mesoamerica. 

Academic Press, New York. 
 
Wood, Marion 
1990 Ancient America. Facts on File Publications, New York. (Others also available 

from this author) 
 
Zappler, George, and Helen Simons 
1984 The Years of Exploration. Office of the State Archeologist, Texas Historical 

Commission, Austin. 
1990 An Ancient Water Hole: The Lubbock Lake Landmark Story. Hendrick-Long 

Publishing, Dallas.  
Perry, Ken 
1978 Indian Life in the Texas Big Bend. Hendrick-Long Publishers, Dallas.  
 
Zappler, George 
1996 Learn About Texas Indians. Texas Parks and Wildlife Press, Austin.  

 
Ashmore, Wendy, and Robert J. Sharer 
1996 Discovering our Past. Mayfield Publishing, Mountain View.  
 
Binford, Lewis R. 
1993       In Pursuit of the Past. Thames and Hudson, New York.  

 
Chafe, W.A., D. Damas, V. DeLoria, J. C. Ewers, and R.F. Heizer 
1993 The World of the American Indian. National Geographic Society, Washington, 

D.C. 
 
Coe, Michael, Dean Snow, and Elizabeth Benson 
1986 Atlas of Ancient America. Alfred A Knopf, New York. 
 
Cordell, Linda S. 
1984 Prehistory of the Southwest. Academic Press, New York. 
 
Fagan, Brian 
1989 Adventures of Archaeology. National Geographic Society, Washington, D.C. 
 
1990 Ancient North America: The Archaeology of a Continent. Thames and Hudson, 

New York. 
 
1994a Quest for the Past: Great Discoveries in Archaeology. Waveland Press, 

Prospect Heights. 
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1994b  Time Detectives: How Archaeologists Use Technology to Recapture the Past. 

Simon and Schuster, New York. 
 
1997 Archaeology. Addison Wesley Longman, New York.  
 
Feder, Kenneth L. 
1996a Frauds, Myths and Mysteries: Science and Pseudoscience in Archaeology. 

Mayfield Publishing, Mountain View. 
 
1996b The Past in Perspective. Mayfield Publishing, Mountain View. 
 
Fiedel, Stuart 
1992 Prehistory of the Americas. Cambridge University Press, New York.  
 
Forbes, Jack D. 
1960 Apache, Navaho and Spaniard. University of Oklahoma Press, Norman.  
 
Foster, William C. 
1995  University of Texas Press, Austin.  
 
Fox, Daniel E. 
1983 Traces of Texas History: Archaeological Evidence of the Past 450 Years. 

Corona Publishing, San Antonio. 
 
Hester, Thomas R. 
1980 Digging into South Texas Prehistory. Corona Publishing, San Antonio. 

 
Hickerson, Nancy P. 
1994 The Jumanos: Hunters and Traders of the South Plains. University of Texas 

Press, Austin. 
 
Joukowsky, Martha 
1980  A Complete Manual of Field Archaeology. Prentice Hall Publishers, New York. 
 
 
McIntosh, Jane 
1986       Practical Archaeologist. Facts on File Publications, New York. 

 
Newcomb, William W. 
1967 The Rock Art of Texas Indians. University of Texas Press, Austin. 
 
Nunley, Peter 
1989 A Field Guide to Archeological Sites of Texas. Gulf Publishing, Houston.  
 
Perttula, Timothy K. 
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1992 The Caddo Nation. University of Texas Press, Austin. 
 
Ricklis, Robert A. 
1996 The Karankawa Indians. University of Texas Press, Austin. 
 
Salinas, Martin 
1990 Indians of the Rio Grande Delta: Their Role in the History of Southern Texas 

and Northeastern Mexico. University of Texas Press, Austin. 
 
Sanchez, Mario L. (editor) 
1994 A Shared Experience: The History, Architecture, and Historic Designation of the 

Lower Rio Grande Heritage Corridor. Texas Historical Commission, Austin. 
 
Sanford, Trent E. 
1997 The Architecture of the Southwest. University of Arizona Press, Tucson.  
 
 
Shafer, Harry J. 
1986 Ancient Texans: Rock Art and Lifeways along the Lower Pecos. Texas Monthly 
Press, Austin. 
 
Shaw, Charles 
1987 Indian Life in Texas. Hendrick-Long Publishers, Dallas.  
 
Turner, Ellen S., and Thomas R. Hester 
1993 A Field Guide to Stone Artifacts of Texas Indians. Texas Monthly Field Guide 

Series. Gulf Publishing, Houston. 
 
Whitehouse, Ruth D. (editor) 
1983 The Facts on File Dictionary of Archaeology. Facts on File Publications, New 

York. 
 
Wiley, Gordon, and Jeremy Sabloff 
1974 A History of American Archaeology. W. H. Freeman Press, New York. 
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